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1. ARGUMENT

MOTTO: ,,Eu sunt copilul. Tu tii in mdinile tale destinul meu. Tu determini in cea mai mare
masurd, daca voi reusi sau voi esua in viata! Dad-mi, te rog, acele lucruri care sa ma indrepte spre

fericire. Educa-ma, te rog, ca sa pot fi binecuvdntare pentru lume!”.
(Din Child’s Appeal, Mamie Gene Cole).

Ghidul Parintilor este rezultatul experientei comune romano-letone in cadrul proiectului
Comenius Regio ,,Compararea sistemelor educationale din Romania si Letonia” desfasurat de-a
lungul a aproximativ doi ani de activitate. Dincolo de acest lucru, el valorizeaza experienta a doua
culturi diferite, romana si letond, n ceea ce priveste sistemul de invatadmant si implicarea parintilor,
scolii si societatii in viata copiilor. De asemenea, el imbina experienta a doud sisteme de Invatamant
oarecum diferite, daca privim din perspectiva descentralizarii, pentru ca invatdmantul din Letonia a
pornit pe aceastd cale cu multi ani in urma, in timp ce Invatimantul romanesc se afld intr-o faza
incipienta a descentralizarii. In acord cu obiectivele propuse pentru acest studiu, s-a optat pentru o
cercetare de tip calitativ, fiind nevoie de un demers cu caracter exploratoriu pentru a pune in
evidentd cat mai complet nevoile si asteptarile pe care un copil (romén sau leton) le are de la
parintele sau, de la scoald si societate, dar si felul in care intelege parintele, scoala sau societatea,
romana sau letond, sa se implice in cresterea si educarea copiilor.

Prezentul ghid 1si propune sa ii ajute pe parintii celor doua tari sa-si inteleagd mai bine copiii
intr-o societate plina de provocari dar si de influente nocive (droguri, alcool, influentd mass-media
care nu totdeauna are influentd pozitiva, capcane venite pe internet, cresterea gradului de ocupare a
parintilor, migratia fortei de munca spre tarile din occident si implicit insingurarea copiilor etc.).

De asemenea, ia In discutie implicarea mai mare a parintilor in activitatea scolii, precum si o
gama diversificata de strategii care pot fi puse in practicd in parteneriatul Comunitate - Scoala -
Familie.

2. DIANOZA, SCOPUL SI OBIECTIVELE STUDIULUI

Pentru a putea oferi repere in ceea ce priveste viitorul comunitdtii educationale romanesti, este
necesard o diagnoza revelatoare pentru stadiul actual al sistemului de Invatdmant, structurata pe trei
coordonate:

- relatia parintilor cu scoala;

- relatia parinte-elev in familie;

- implicarea comunitatii in procesul de educatie in mediul extra-scolar / extra-familial.

2.1 Relatia parintilor cu scoala.

Potrivit tuturor observatiilor si statisticilor, parintii simt nevoia unei implicadri mai accentuate in
educatia copiilor la nivelul prescolar, iar acest interes se estompeaza pe masura ce copilul Tnainteaza
in varstd. Acest interes devine de multe ori aproape insesizabil la adolescenta si maturitate.

Astfel, la varsta prescolara, parintele isi conduce copilul la gradinita, il ajutd mai tot timpul la
diversele teme, deoarece copilul, nefiind alfabetizat, nici nu s-ar putea descurca altfel, intra zi de zi
in contact cu educatoarea cerand referinte sau chiar oferindu-si sprijinul.

Aceastd preocupare se mentine si la ciclul primar. Parintii aleg Invatatorul de la clasa copilului
propriu, avand in vedere mai ales palmaresul acestuia, decat profilul sdu psihologic. Din pacate,
acest fapt denota interesul crescut al parintilor pentru note, pentru latura instructiva, dupa principiul
ca ,,un invatator cu palmares bogat, va reusi sa faca orice copil sa ajunga la standarde inalte”.
Parintele neglijeaza aproape total partea afectiva, spirituald a educatiei copilului la scoald. El
considera ca daca notele sunt satisfacatoare, restul nu mai conteaza. De multe ori copiii nu fac fata




ritmului impus de invatator sau nu se ridica la media clasei, dar parintii rareori fac legitura cu
nivelul clasei alese.

La gimnaziu si mai ales la varsta liceald, parintii igi considerd copiii deja formati, astfel ca ei
nu mai au ce sd indrepte sau sa modeleze. Din acest motiv, contactul cu scoala si cadrele didactice,
devine unul sporadic. Sunt parinti care trec pe la scoald de doua ori pe an — la sedinta cu parintii din
septembrie si la serbarea de sfarsit de an. Aceste momente sunt simbolice: parintele considera ca
trebuie sa vind in primele zile ale anului scolar pentru a da un semn de colaborare profesorilor, dar
si pentru a-i arata copilului propriu cd este supravegheat. De asemenea, prezenta la serbarea de
sfarsit de an simbolizeaza bifarea unei noi premieri sau, in cel mai riu caz, a unei noi promovari. in
restul timpului, parintele vine la scoald ,,daca este chemat”. Aceste prezente discrete sunt justificate
prin sintagma ,,nu vreau sa deranjez”’. Fatd de atitudinea implicatd a parintelui la ciclurile
inferioare, acum se observd o timiditate, o anumitd jend in abordarea cadrului didactic si 1n
abordarea scolii in general.

Se observa adesea 1n sedintele cu parintii organizate atat la gimnaziu cét si la liceu ca parintii
sunt foarte rezervati, accepta in procent foarte ridicat orice pretentie a scolii si orice explicatie a
dirigintelui sau directorului. Chiar dacd au unele nemultumiri, acestea nu sunt exprimate public sau
petitionarii cer anonimatul motivand ca daca profesorul invinuit va afla cine este reclamantul, atunci
copilul va avea de suferit.

Aceastd situatie se observa si atunci cand parintele are nevoie sa discute direct cu un cadru
didactic. El nu il abordeaza frontal, din aceeasi jena sau timiditate ci, in majoritatea cazurilor, se
apeleaza la un mediator.

Acest tip de abordare a scolii se datoreaza si unei temeri de autoritati Tn general. Parintele are
mai mult curaj in raport cu gradinita sau scoala primard pentru ca vede acele institutii ca pe ceva
mai putin important, de mai micad amploare, cu un numair redus de cadre didactice. Totodata,
explicatia ,,curajului” ar putea fi legata si de varsta parintelui, mult mai tdnara atunci cand copilul
sau este la gradinita, fata de gimnaziu sau liceu.

Evident ca exista si exceptii de la reguld. Sunt parinti care se implica in mod constant pe toata
durata activitatii scolare a copilului propriu, cum de altfel sunt si dintre cei care, de la inceput, au o
reticentd fatd de educatie Intr-un cadru organizat.

O solutie pentru rezolvarea acestei situatii ar reprezenta-o constituirea unor asociatii ale
parintilor cu personalitate juridica. Acestea s-ar comporta aidoma unor sindicate si ar putea deveni
un partener redutabil pentru scoald. De asemenea, avantajul acestor entitdti va fi acela ca, in
negocierile cu scoala vor fi eliminate aspectele subiective si vor prima cele obiective, generale. Sa
ne Inchipuim cd acum multe dintre sesizarile parintilor la adresa unor profesori sau a scolii, in
general, sunt respinse ca fiind nefondate, pentru ca parintele prezintd cazul copilului sdu intr-un
mod afectat si patetic. Un reprezentant al acestei asociatii reprezintd vocea a sute de paringi, astfel
ca argumentele sale capatd greutate in fata scolii.

De asemenea, Asociatia parintilor ar avea si un cont bancar unde s-ar putea colecta si gestiona
asa-numitul ,.fond al gcolii”, atat de controversat astazi.

2.2 Relatia parinte-elev in familie.

A doua componenta a procesului educativ, dupa scoald, o reprezintd familia. Cu mici nuante si
aici traiectul relatiei parinte-copil este similar cu cel prezentat anterior. Parintele este mult mai atent
cu evolutia propriului copil la varste fragede si devine din ce in ce mai absent pe masura ce copilul
se mareste.

La varste foarte fragede, copilul este extrem de legat afectiv si fizic de parintele sau, in special
de mama. Aceastd legaturd se mentine, in linii mari pana la pubertate. Transformarile fizice si
mentale pe care preadolescentul le traverseaza, i creeaza o stare de interiorizare din care adulfii
sunt exclusi. Parintii sunt considerati “prea batrani” pentru discutii legate de maturizarea sexuala si
anumite nevoi conexe. Copilul este convins ca parintele “nu poate intelege” aceste mutatii si atunci
cautd sd se ascunda si sd gaseasca raspunsuri la cei de-o varsta apropiata care au trecut de curand
sau trec concomitent cu el prin stari similare.




Orice incercare din partea parintelui de spargere a barierelor impuse de copil este respinsa cu
brutalitate. Copilul se izoleazad tot mai mult de familie, petrece o mare parte a timpului singur, n
camera sa, ori in compania unor prieteni cu preocupari sau stiri comune. Aceastd repozitionare a
copilului se datoreaza faptului ca el doreste s fie Inteles si acceptat si e “absolut sigur” ca parintii
n-ar fi in stare de un asemenea gest.

Un alt motiv al acestei distantari este legat de faptul cd parintelui 1i este tot mai greu sa faca
fatd cerintelor scolare ale copilului. Dacd in ciclul prescolar sau primar, majoritatea parintilor
rezolva onorabil cererile copiilor de a-i ajuta la teme, la gimnaziu, lucrurile se complicd foarte mult.
Parintii nu mai sunt la curent cu programa scolara, care a suferit o dinamica ametitoare in ultimii
doudzeci de ani. Nu trebuie omis nici faptul cd multi dintre parinti nu au fost la timpul lor
»suporteri” Infocati ai scolii asa ca acumularile lor intelectuale 1n perioada liceului mai ales au fost
destul de sumare si e dificil, dupa atatia ani, sa-si aduca aminte “ce n-au invatat™!

Un al treilea motiv, il reprezintd situatia materiald. La varste foarte fragede copilul accepta
aproape orice lucru venit din partea familiei drept bun. El nu are dezvoltati termenii “calitate”,
“moda”, “de firma”, etc. Acestia capata sens pe masurd ce copilul simte nevoia sa-gi creeze un
statut in societate, sd se pozitioneze cat mai bine in grupurile din care face parte sau si intre in
gratiile persoanei iubite. Pretentiile sale financiare cresc, de la ciclul primar la gimnaziu si de la
gimnaziu la liceu. Paradoxal este poate ca dintre cele trei motive de conflict prezentate pana acum,
parintele este mai tentat sa puna capat celui din urma. El isi da seama ca nu va mai putea redeveni
confesorul propriului copil si cu atat mai mult nu va putea remonta lipsurile intelectuale pentru a-1
ajuta la teme. Din aceste motive, i se va parea mult mai la indeméana statutul de “sponsor”.

Avand in vedere cele prezentate mai sus, devine usor de inteles de ce parintele stie tot mai
putine lucruri despre viata si anturajul copilului sdu, de ce comunicarea se reduce la citeva
propozitii scurte ,,tipate” prin usa si de ce “dialogul” este posibil doar atunci cand copilul are nevoie
de bani.

In aceste conditii, educatia in cadrul familiei la varsta adolescentei tinde adesea citre zero.
Fiind depasit la toate capitolele, parintele lasa educatia in exclusivitate in seama scolii, fard a
verifica daca se produce un feed-back.

O prima solutie pentru evitarea acestui tip de relatie ar fi ca parintele sa invete odata cu copilul
sau. Sa fie la curent cu tehnologia, cu trendul 1n muzica si moda, sa para mult mai tanar decat varsta
reald pentru a fi considerat de copil un partener egal, un mentor si un prieten de incredere.

In al doilea rand, parintele ar trebui sa se aiba in vedere faptul ca maturizarea tinerilor de azi se
produce mult mai repede decat acum cateva decenii. Multi considera cad daca ei au cunoscut prima
dragoste in clasele terminale ale liceului, fiul/fiica sa ar trebui sa faca la fel. Cu alte cuvinte, ei aleg
sd prevind un lucru dupa ce s-a consumat deja.

Legat de problema materiala, trebuie evitate excesele de genul “/asa sa aiba bani, e tanar, sa se
distreze”! E mai important ca parintele sd-si responsabilizeze copilul, sd-1 constientizeze de faptul
ca banii nu reprezintd cel mai important lucru in viata si ca, in cazul in care el si-i doreste atat de
tare, ar trebui sa se gandeasca si cum sa-i realizeze decat la noi tehnici de ,,extorcare” a parintilor.

2.3 Implicarea comunititii in procesul de educatie in mediul extra-scolar/extra-familial.

Cea de-a treia componentd a educatiei, s1 poate cea mai vizibila dintre toate, o reprezinta
implicarea adultilor in educatia tinerilor, in spatiul public. Poate parea ironic cd abordam si aceasta
laturd avand in vedere faptul ca majoritatea parintilor esueaza in educatia propriilor copii intr-un
spatiu organizat sau institutionalizat (scoala sau familia), insd este clar cd influentele negative,
aproape in totalitate, vin din mediul liber, necontrolat si neprotejat, din strada. Strada reprezinta un
mediu de socializare extrem de favorabil, in care de cele mai multe ori singura reguld este ,,nicio
regula”’! S& ne imaginam urmatorul scenariu: o mama isi plimba copilul prin parc. Acesta este

supus vizual si auditiv unui tir de informatii, pe care nu le poate filtra sau pe care nu le poate
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intelege, dar din care, in orice situaie un procent ridicat sunt daundtoare: expresii vulgare,
comportament obscen, violente fizice, etc. Parintele poate evita partial influenta acestor elemente,
explicandu-i copilului fiecare aspect intalnit, alegdnd pentru plimbarile zilnice zone mai ,,septice”
sau chiar implicandu-se activ in ,,igienizarea’ spatiului public.

Din nefericire, In ceea ce priveste activismul civic, in societatea actuald el este aproape
inexistent, cuvantul de ordine fiind ,,nu te bdaga, nu e treaba ta!” Majoritatea dintre noi asistam
neputinciosi, oripilati sau nepasatori la ceea ce se intdmpla in stradd. Evident cd in anumite situatii
este extrem de delicat sd te implici, mai ales atunci cand ,,actorii principali” sunt persoane adulte
(in cazul luptelor de strada, a reglarilor de conturi) Tnsd observdm o tot mai mare neimplicare
inclusiv in ceea ce priveste corijarea unor comportamente negative la copii. in fiecare zi vedem pe
stradd, in centrele comerciale, In parcuri, etc. copii cu limbaj sau atitudini vulgare, violente. Pe unii
poate i cunoagtem, pe altii nu, dar nu actionam decat sporadic si destul de firav in corijarea lor si
acest lucru il facem din comoditate sau din lipsa unei culturi civice. Aceste momente ar trebui
gestionate ca si cum In ele ar fi implicati proprii copii. Inertia publicd duce la o contaminare
generald a societatii, iar starile deviante sunt tratate ca o normalitate a societdfii moderne. Ne
trezim abia cand noi Ingine sau copiii nostri sunt victime ale strazii, insd deja e prea tarziu si poate
ca nici atunci nu facem nimic, considerand ca raul a fost deja comis, aga ca ce rost mai are?

Aici un rol covarsitor 1l au institutiile care se bucurd inca de un anumit respect in societate
(Biserica, Scoala, Politia etc.) sau persoanele publice extrem de cunoscute, care reprezintd modele
pentru numerosi tineri. Acesti factori ar trebui sa arate in societate o imagine ireprosabild din puncte
de vedere moral si, mai mult decat atat, sa aiba o atitudine militantd pentru ,,curdafirea” societatii.
Orice om care vrea sa trdiasca intr-o lume mai buna trebuie sa iasd din mediul sdu si sd se implice in
spatiul public si asta nu programat, in anumite momente amplu mediatizate. Este important ca acest
stil de lucru sa devina un mod de viata.

Existd si varianta simpla a acestui tip de atitudine. In momentul in care suntem martorii unei
scene de violenta fizicd sau verbala putem pur si simplu sd apeldm la numerele de urgenta care sunt
si gratuite, sd atragem atentia parintilor protagonistilor minori, s sesizam persoanele responsabile

de acel spatiu.

3. METODOLOGIE. MODEL DE CHESTIONAR. STATISTICA S$I INTERPRE-
TAREA REZULTATELOR

Avand in vedere obiectivele proiectului si ale ghidului, echipa de proiect a aplicat un chestionar
unui numar de 1823 persoane (parinti si elevi), romani si letoni, cu varste cuprinse intre 5 si 19 ani,
pe o perioada de un an.

In cercetarea calitativa s-au urmarit in principal perceptiile si atitudinile pe care acesti copii le

au asupra propriei situatii, a nevoilor lor, cat si perceptia asupra solutiilor posibile pentru propriile
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problemele. Deoarece copiii sunt cei care resimt cel mai puternic problemele pe care le intdmpina,
tot ei sunt si cei mai Tn masurd sa stabileascd prioritatea aspectelor care necesitd a fi rezolvate.
Pentru a avea insd o imagine de ansamblu asupra dificultatilor si a obstacolelor intdmpinate de copii
dar si a solutiilor posibile, a fost extinsa investigatia la nivelul parintilor.

Metodele folosite au fost: chestionarul, focus-grupul si interviul, metode ce permit investigarea
in profunzime a perceptiilor si atitudinilor subiectilor investigati.

Ghidurile de discutie destinate copiilor si tehnicile folosite au fost adaptate in functie de varsta
acestora, cu scopul de a obtine rezultate relevante pentru fiecare grupa de varsta. La grupele mici de
varsta (8-12, 12-16 ani) au fost folosite mai mult tehnici proiective (tehnica desenului, a colajului
de poze, a povestii despre o zi obisnuita din viata lor de copil) pentru a facilita comunicarea si
exprimarea propriilor perceptii si emotii legate de implicarea/lipsa implicarii temporare sau
definitive (in cazul parintilor decedati sau plecati la munca in strainatate) a parintilor.

Mentionam ca participarea copiilor la acest studiu a fost voluntara, acordandu-se o grija
speciald celor mai sensibili la problematica abordata, urmarind ca discutia despre parinti sa nu

aduca acestora nici un fel de prejudiciu la nivel emotional.

3.1 Interpretarea rezultatelor chestionarului aplicat in Romania

1. Cat de des il ajutati pe copilul dvs. la efectuarea temelor?
a. In fiecare zi -5%; b. De cate ori are nevoie-65%; c. Niciodata-30%.

2. Cat de des discutati cu copilul dvs. despre problemele acestuia?

3. Cat timp isi petrece copilul dvs. in fata televizorului a. Zilnic-4 1 %’
si a calculatorului?
Ml puiindo b. La céateva zile-3%;
o ora pe ZI
: 13% A
' w120 pe zi c. In week-end-15%,; d. Foarte rar-38%;
20%
02-3 ore pe zi .« . -
' 24% d. Niciodata-3%.
O.Peste 3 ore

pe zi
33%
| Mu stius
10%

3. Cat timp isi petrece copilul dvs. in fata televizorului si a calculatorului?

a. Mai putin de o ora pe zi - 13%; b.1-2 ore pe zi - 20%; c. 2-3 ore pe zi - 24%;
d. Peste 3 ore pe zi - 33%; e. Nu stiu-10%.



4. Cunoasteti prietenii copilului dumneavoastra’

4. Cunoasteti prietenii copilului dvs?

w0z

|yl cunosc
deloc
7%

O li cunosc

doar dupa
nume
36%

cativa
25%

m Doar pe

,foarte
bine
0%

a. Da, foarte bine-30%;

b. Doar pe cativa-25%;
c.li cunosc doar dupi
niciodata-38%;

d. Nu ii cunosc deloc.-7%.

nume, dar nu i-am Iintalnit

5. Cat de mult il implicati pe copilul dvs. in activititile casnice? (curdtenie, cumpdraturi,
plata facturilor, grija fata de fratii mai mici)

b. Foarte mult-5%;

b. Mult-25%; c. Putin-30%; d. Foarte putin-9%:;

e. Deloc-31%.

6. Cum petreceti timpul liber cu copilul dvs.? (exemple de activititi)
R: Jocuri, plimbari, picnic, emisiuni TV vizionate impreund, cumparaturi, la mall, foarte putin.
7. Ce suma de bani oferiti zilnic copilului dvs.?

a. Peste 10 lei-6%; b. 5-10 lei-

niciun leu-5%.

26%:;

c. 2-51e1-33%;  d. Sub 2 lei-30%; d Nu 1 dau

8. Cat de mare este gradul dvs. de implicare in problemele scolii?

8. Cat de mare este gradul dvs. de implicare in
problemele scolii?

a. Foarte mare-10%;

b. Mare-15%;

OFoarte mare

mRedusa 39%

Foarte

redusa 24%

@ Mu ma implic

deloc 2%

c. Redus-39%;
d. Foarte redus-24%;
e. Nu ma implic deloc-2%.

9. Cit de des luati legatura cu dirigintele/invatatorul copilului dvs.?

9. Cat de des luati legatura cu dirigintele/invatatorul
copilului dvs.?

OFoarte des

21%
mDes 24%
| Cand sunt
solicitat/a
50%
@ Cand am
nevoie 5%

B Miciodata 2%

a. Foarte des-21%;

b. Des-24%;

c¢. Cand sunt solicitat/a-50%;
d. Cand am nevoie-5%;

e. Niciodata-2%.

10.Cu cdte cadre didactice ale copilului dvs. ati discutat personal?

a. Cu cei mai multi-21%;
52%; d. Cu niciunul -6%.

b.Cu cei de la materiile “de baza” -21%; c. Cu dirigintele/directorul-

11. Ati dori sa participe §i alte cadre didactice la sedinta cu parintii?

a. Da—41%; b.Nu-59%.

12. Considerati ca existd o buna colaborare intre dvs. §i cadrele didactice din scoald? Dacd

nu, care este cauza?

a) Da—99%; b. Nu -1%. Motivatie: lipsa timpului
13. Luati deciziile referitoare la activitatea clasei impreuna cu invatatorul/dirigintele?

a. Da—80% ; b.Nu-20%.

14. Sunteti consultat in alegerea ofertei educationale (optionale)?



a. Da—95%; b.Nu-5%.

15. Cunoasteti activitatea educativa a scolii?
a. Da—92%; b.Nu-8%.

16. Ati dori sa participati la activititile educative ale clasei impreund cu copilul dvs.?
a. Da-72%; b. Nu-28%.

17. Cum ati dori sa fiti instiintati despre activitatea gcolara a copilului dvs.?

a. Sedinte cu parintii-60%;

b. Catalog electronic (pe site-ul scolii)- 10%;
c. Sms, e-mail — 30%.

d. Scrisoare -.

17. Cum ati dori sa fiti instiintati despre activitatea
scolara a copilului dvs.?

O Scrigoare
0%

.SMUS m Sedinte cu
0% parintii
B0%

o Catalog
electronic
(site-ul scolii)
10%

18. Ce atitudine adoptati in urmdtoarele cazuri: violentda intre copii, taxa de protectie, limbaj
vulgar...?
a. Stau deoparte — 5%; b. Chem politia — 46%; c. Strig de la distantd — 7%
d. Rog pe cineva “mai abilitat” sa intervina — 42%.
19. V-ati incuraja copilul sa participe la actiuni de voluntariat la nivelul comunitatii?
a. Da—-98%; b.Nu-2%.
20. Ati participa la astfel de actiuni de voluntariat aldturi de copilul dvs.?
a. Da - 80%; b. Nu-20%.
21. Daca da, ce fel de actiuni de voluntariat? (curdtenie in spatiile verzi din oras, stringere de
fonduri pentru actiuni caritabile, activitati organizate de alte institutii din cadrul comunitatii:
ONG-uri, Bisericd, Primdrie, etc.). Numifi actiunea/actiunile:
Actiuni enumerate de parinti: in cadrul Bisericii, strangere de fonduri, in proiecte derulate de ONG-
uri, curdtenie in parcuri.

3.2 Chestionarul aplicat parintilor - Letonia

1. Cat de des il ajutati pe copilul dvs. la efectuarea temelor?
a. Zilnic — 13 b . De cate ori are nevoie — 80  c. Niciodata — 7%
2. Cat de des discutati cu copilul dvs. despre problemele acestuia?
a. Zilnic — 30% b .O data la cateva zile — 23% c. In week-end — 17% d. Rar — 30%;
d. Niciodata
3. Cdt timp isi petrece copilul dvs. in fata televizorului si a calculatorului?
a. Mai putin de ora pe zi — 17%;
b.1-2 ore/zi — 50%
c. 2-3 ore/zi — 17%;

3% 3% __17% 0<1 stunda d. Mai mult de 3 ore/zi — 13%;
o ! :
17% ¢ B 1-2 stundas e. Nu stiu — 3%
: 02-3 stundas

0>3 stundas

50%

B Nezinu




4. Cunoasteti prietenii copilului dumneavoastra’

a. Da, foarte bine — 40%;

b. Doar pe cativa — 40%;

c. {i stiu doar dupa nume, dar nu-i cunosc
personal — 20% ;

d. Nu cunosc nici un prieten al copilului meu
—0%.

5. Cat de mult il implicati pe copilul dvs. in activitditile casnice? (curditenie, cumpdraturi,
plata facturilor, grija fata de fratii mai mici)
a. Foarte mult — 3%. Mult—-40% ; c. Putin — 57%; d. Deloc — 0%.
6. Cum petreceti timpul liber cu copilul dvs.? (exemple de activitati)
7. Ce suma de bani oferiti zilnic copilului dvs.?
a. | -2 LVL*-67% b. Mai putin de 1 LVL — 7%; ¢. Nu ii dau nici un LVL —26%
*ILVL = 5.85 RON
8. Cit de mare este gradul dvs. de implicare in problemele scolii?
a. Foarte mare — 10%;
b. Mare — 3%;
¢. Mic — 40%,;
d. Foarte redus — 10%;
d. Nu ma implic deloc — 37%.

‘ 40%

9. Cit de des luati legatura cu dirigintele/invdtatorul copilului dvs.?

a. Foarte des — 3%;

b. Des — 10%;

c¢. Cand sunt solicitat/a — 13%;
d. Cand am nevoie — 74%;

e. Niciodataa — 0%.

10.Cu cate cadre didactice ale copilului dvs. afi discutat personal?

a. Cu majoritatea —27% ; c. Cu dirigintele/directorul — 70%; d. Cu niciunul — 3%.
11. Ati dori sa participe i alte cadre didactice la sedinta cu pdrintii?

a. Da—60%; b.NU-40%



12. Considerati ca existd o buna colaborare intre dvs. §i cadrele didactice din scoalid? Dacd
nu, care este cauza?
a.Da-93% b.Nu —7%
13. Luati deciziile referitoare la activitatea clasei impreund cu invatatorul/dirigintele?
a. Da—53%; b.Nu-47%
14. Sunteti consultat in alegerea ofertei educationale (optionale)?
a. Da—70%; b.Nu-30%
15. Cunoasteti activitatea educativa a scolii?
a. Da—53%; b.Nu-47%
16. Ati dori sa participati la activititile educative ale clasei impreund cu copilul dvs.?
a. Da—40%; b. Nu-60%
17. Cum ati dori sa fiti instiintati despre activitatea scolara a copilului dvs.?
a. Sedinte cu parintii — 30%; b. Prin catalogul electronic (pe web-site-ul scolii) — 20%; c. SMS, e-
mail — 7%; d. Scrisori, alte mijloace — 43%.
18. Ce atitudine adoptati in urmdtoarele cazuri: violenta intre copii, taxa de protectie, limbaj
vulgar...?
a. Numa implic — 23%; b. Chem politia—3%; c. Strig de la distanta —47%; d. Rog pe
cineva ,,mai abilitat” sa intervina — 27%.
19. V-ati incuraja copilul sa participe la actiuni de voluntariat la nivelul comunitatii?
a.Da—-63%; b.Nu-37%
20. Ati participa la astfel de actiuni de voluntariat aldturi de copilul dvs.?
a. Da—-50%; b.Nu-50%.

21. Daca da, ce fel de actiuni de voluntariat? (curdtenie in spatiile verzi din oras, strangere de
fonduri pentru actiuni caritabile, activitati organizate de alte institutii din cadrul comunitdatii:
ONG-uri, Bisericd, Primdrie, etc.). Numiti actiunea/actiunile:

Actiuni de ecologizare, proiecte organizate de municipalitate.

3.3 Chestionarul aplicat copiilor romani.

1. Cét de des va ajuta parintii la teme?
a. In fiecare -20% ;  b. De cate ori am nevoie-30%; c. Niciodata-50%.
2.Cat de des discuti cu parintii despre problemele tale?

a. Zilnic-30%; b. La cateva zile-20%; c. In week-end-0%; d. Foarte rar-40%; e. Niciodata-
10%.
3.Cat timp iti petreci in fata televizorului si a calculatorului?
a. Mai putin de o ora pe zi-10%; b. 1-2 ore pe zi-20%; c. 2-3 ore pe zi-40%; d. Peste 3 ore pe
7i-30%; e. Nu stiu0%.
4.Parintii iti cunosc prietenii?
a. Da, foarte bine-20%; b. Doar pe cativa-60%; c. i cunosc doar dupd nume, dar nu i-au
intalnit niciodata-20%; d. Nu i cunosc deloc-0%.
5.Cat de mult va implicd parintii in activitatile casnice? (curitenie, cumparaituri, plata
facturilor, grija fata de fratii mai mici)
c.Foarte mult-20%; b. Mult-50%; c. Putin-20%; d. Foarte putin-0%; e. Deloc-10%.
6.Cum iti petreci timpul liber cu parintii tai? (exemple de activitati)
Jocuri, plimbari, gratar la iarba verde, emisiuni TV vizionate Tmpreund,cumparaturi, la mall,
foarte putin.
- emisiuniTV-60%;
- la iarba verde-30%
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- plimbari 10%

7. Ce suma de bani va ofera parintii zilnic?
a. Peste 10 lei-5%;  b. 5-10 lei-10%; c. 2-51e1-50%; d. Sub 2 lei-35%; d. Niciun leu -0%

8.Cat de des tin legitura parintii tii cu dirigintele/invatiatorul ?
a. Foarte des-0%; b. Des-10%; c¢. Cand sunt solicitati-20%; d. Cand am nevoie-65%;
e. Niciodata-5%.

9.Cu cate cadre didactice au discutat parintii tai ?
a. Cu cei mai multi-20%; b. Cu cei de la materiile “de baza”-30%; c. Cu dirigintele/directorul-
40%; d. Cu niciunul.-10%.

10. Iei decizii referitoare la activitatea clasei impreuna cu invatatorul/dirigintele?
a. Da-85%; b. Nu-15%.

11.Esti consultat in alegerea ofertei educationale (optionale)?
a. Da-80%;  b. Nu.-20%.

12. Cunosti activitatea educativa a scolii?
a. Da-75%; b. Nu-25%.

13.Ai dori sa participi la activititile educative ale clasei impreuna cu parintii ?
a. Da-80%; b. Nu.-20%.

14. Ce atitudine adopti in urmaitoarele cazuri: violentd intre copii, taxa de protectie,

limbaj vulgar...?
a. Stau deoparte-60%; b. Chem politia-10%; c. strig de la distanta -0%d. rog pe cineva
“mai abilitat” sa intervina.-30%

15.Te-au incurajat parintii sa participi la actiuni de voluntariat la nivelul comunitatii?

a. Da;-70% b. Nu.-30%

16.Ai participa la astfel de actiuni de voluntariat alaturi de parintii tai?

a. Da-90%; b. Nu.-10%.

17.Daca da, ce fel de actiuni de voluntariat? (curitenie in spatiile verzi din oras, stringere de

fonduri pentru actiuni caritabile, activitati organizate de alte institutii din cadrul comunitatii:

ONG-uri, Biserica, Primairie etc.). Numeste actiunea/actiunile:
- curatenie in parc -50%.
- biserica -20%;
- strangerea de fonduri -30%.

Studiul a fost realizat in anul 2010, pe un esantion de 1823 persoane din judetul Arges -

Romania (la Scoala Nr.1 Topoloveni, Liceul ,,Jon Mihalache’’ Topoloveni, Scoala Nr.16 Pitesti,
Scoala Nr.13 Pitesti, Scoala cu clasele I-VIII Priboieni) si din regiunea Jelgava - Letonia (Scolile
Salgale, Garoza, Ozolnieki, Tetele).
Asociatia ,,Daruind vei dobandi si tu” si Post Scriptum au efectuat un studiu privind relatia parinte
— copil in cele trei medii: familie, scoald, comunitate. Chestionarele au fost aplicate in anul scolar
2009-2010. Studiul avut in vedere atat testarea opiniei parintilor cat si a elevilor din cadrul scolilor
mentionate. Aplicarea lor s-a realizat la orele de consiliere si orientare, religie si culturd civica.
Parintii au fost chestionati in cadrul sedintelor cu parintii, lectoratelor si In cadrul unor seminarii
tematice. Au fost aplicate unui numar de 1823 de persoane.

Chestionarul a avut ca scop cercetarea modului n care parintii se implicd in viata copilului,
rezultatele reiesind atat din raspunsurile elevilor dar si din cele ale parintilor. Au fost luate in
considerare cele trei tipuri de relatii: relatia parinte —copil;
relatia parinte - scoald; relatia parinte - comunitate.
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3.4 Relatia parinte-copil

Se poate remarca faptul ca aproape 60% dintre parin{i nu au suficient timp pe care sa-l
petreacd impreund cu propriul copil. Parintii dispun de acest timp 1in zilele noastre din ce in ce mai
putin. Din raspunsurile date la intrebarile puse in prima parte a chestionarului dat parintilor, reiese
faptul ca foarte multi dintre acestia nu fructifici momentele pe care le au libere pentru a le petrece
cu copilul lor jucandu-se, vizionand un film, plimbandu-se in parc, citind, invatdnd impreuna cu el,
efectuand temele impreuna si facand implicit din aceste momente prilej de bucurie, atit pentru ei cat
si pentru copii.

S-a observat ca multi dintre cei chestionati nu ii implicd pe copii in activitatile casnice. Copiii
ar putea fi astfel valorizati si s-ar putea simti folositori. Timpul petrecut cu copilul ar trebui sa fie o
prioritate in viata oricarui parinte daca s-ar avea in vedere conditia ca acest lucru sa nu se intdmple
doar la nivel declarativ.

3.5 Relatia parinte-Scoala

Exista parinti care privesc cu indiferentd viata scolard a propriului copil. Aceasta pozitie poate
fi explicata prin diminuarea functiei educative a familiei, macinate de problemele de ordin juridic,
moral sau social.

Sunt parinti care nu sunt realmente foarte ocupati §i care amana totusi In permanentd
momentul contactului cu scoala, reusind, in acest mod, sd se situeze foarte departe de viata
propriului copil.

Dar sunt si situatii in care parintii colaboreaza cu gcoala si iau cele mai potrivite masuri pentru
a asigura succesul scolar al copilului.

Majoritatea parintilor a optat ca forma de colaborare a parintilor cu scoala sa fie participarea la
sedintele cu parintii. Aceastd colaborare nu poate fi insa limitatd doar la cadrul sedintelor cu
parintii, unde ei sunt informati cu privire la notele obtinute si la comportamentul copilului.
Colaborarea ar trebui extinsd si la alte forme. Un exemplu, in acest sens, l-ar putea constitui
participarea activa la activitatile educative ale clasei impreuna cu propriul copil. Optiunea pentru o
asemenea forma de colaborare s-a materializat intr-un un procent 28%.

3.6 Relatia parinte-comunitate

Aici situatia este urmdtoarea: s-a observat din raspunsurile date ca parintii 1i incurajeaza pe
copii sa participe la actiuni de voluntariat (un procent de 98%) si, de multe ori, parintele participa
activ la astfel de actiuni alaturi de copilul sau. Majoritatea au efectuat actiuni in colaborare cu
Biserica (un procent de 52%), strangere de fonduri pentru actiuni caritabile (un procent de 34%),
curdtenie in spatii verzi (un procent de 10%), actiuni cu ONG-uri (3% ), iar 1% au afirmat ca
participa numai cand au timp la actiuni de voluntariat.

Din analiza raspunsurilor, au fost constatate urmatoarele aspec- te: sunt parinti care nu acorda
copiilor lor timpul necesar pentru a se apropia si a transmite tot ceea ce ii framanta; nu tofi parintii
adoptd un model bazat pe deschidere fatd de preocuparile si activitatile zilnice ale copiilor; in foarte
multe familii nu existd o strategie in stabilirea, aplicarea si respectarea unor reguli; exista copii
carora parintii nu le oferd responsabilitate In rezolvarea unor activitati casnice, in functie de varsta
si gradul lor de maturitate; majoritatea parintilor nu adopta metode adecvate de actiune in relatia cu
copiii lor, considerand ca este suficientd interventia educativa a scolii; este remarcabil faptul ca
majoritatea parintilor Incurajeaza si chiar se implica activ in activitatile de voluntariat.

t Pe un esantion de 1823 de parinti si copii chestionati, putem avea o marja de eroare de 2%.
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4. RECOMANDARI

in demersul nostru am pornit de la intrebarile: ,,De ce este atidt de importantd aceasta relatie
parinte — copil?; Cum functioneaza si ce trebuie sa facem pentru a fi o constructie cat mai solida?”.

Trebuie sa stabilim inca de la inceput ca fiecare copil este unic, o entitate de sine statitoare care
are nevoile lui, nevoi care genereaza si motiveaza anumite comportamente.

Aceste nevoi pot fi, plecand de la cele de supravietuire: nevoia de hrand, de imbracaminte, de
igiend, de sanatate, de a merge la scoald sau gradinita, de a invata, de a se juca, respectiv de a se
relaxa si ajungand chiar pand la nevoia de a avea anumite responsabilitati specifice varstei, la
existenta unor nevoi care tin de partea emotionala (acestea fiind cel putin la fel de importante ca
celelalte). Putem spune ca o ultimd nevoie la nivel emotional este timpul, despre care s-a observat
ca majoritatea parintilor nu il acordd indeajuns copilului lor. Acest timp trebuie fructificat prin
diferite activitati. Poate chiar cand parintii merg la cumparaturi sau cand rezolva treburile casnice,
ar trebui sa le ceard ajutorul copiilor, sa-i lase pe acestia sd ii ajute, ca apoi sa ii laude si s ii
valorizeze. Expresii de genul ,,Nu stiu ce ma faceam fara ajutorul tau.” sau ,,Mi-ai fost de mare
ajutor.” 11 Incanta pe copii. De asemenea, pot fi responsabilizati cu anumite sarcini: ,,Daca facem
curat impreund, terminam mai repede si avem timp sa mergem sa ne plimbam”.

Atentia parintilor trebuie indreptatd si spre organizarea timpului liber al copilului, ferindu-1 in
acest mod de posibilele influente negative ce pot veni din cadrul grupului de prieteni in care copilul
s-ar integra din intdmplare. Timpul petrecut cu copilul ar trebui sd fie o prioritate in viata oricarui
parinte.

O alta atentie deosebitd trebuie acordatd organizdrii de catre familie regimului zilnic al
copilului, pe primul plan situdndu-se invatarea, dar fara afectarea orelor de odihna si de relaxare.

Conlucrarea parintilor cu scoala nu se poate limita doar la discutii pe probleme administrativ-
gospodaresti sau la o simplad informare a parintilor cu privire la notele obtinute de copil. Trebuie
incurajate dezbaterile pe probleme educationale majore: obiectivele generale ale scolii si ale
copilului, statutul fiecarei discipline de studiu si rolul sdu in realizarea acestor obiective, metodele,
tehnicile si strategiile de lucru, precum si necesitatea adaptarii acestora la particularitatile de varsta
ale copiilor. Existenta unui parteneriat scoald-familie este una dintre conditiile importante pentru
realizarea acestor obiective, pentru dezvoltarea abilitatilor de autocunoastere ale copilului, respectiv
pentru formarea unei imagini de sine pozitive a acestuia.

Contactul permanent cu scoala, implicarea sincera, atat a parintilor cat si a cadrelor didactice
in eficientizarea procesului educativ, stimularea morald a copilului pot crea o parte din premisele
care asigura succesul scolar al unui copil.

Astfel, implicarea familiei In succesul scolar al copilului presupune si crearea mediului
favorabil Invatarii, respectiv a unei atmosfere care sa transmita elevului sentimente de securitate, de
liniste sufleteasca si de buna dispozitie, lucruri indispensabile unei adevarate mobilizari.

In contextul actual din Romania, se remarca o noua abordare a problemei de comunicare dintre
categoriile scoald — familie. Relatia aceasta este din ce in ce mai mult sustinutd si incurajatid. Noua
lege a educatiei prevede ca in Consiliul de administratie sa fie inclusi mai mulfi reprezentanti ai
parintilor, cu rol decizional in toate problemele educationale. Mai mult, organizatiile de parinti sunt
acceptate si incurajate in activitatea scolara si profesorii consilieri trateaza problemele exceptionale
ale colaborarii cu familiile elevilor. Organizatiile de profesori recunosc statutul si rolul asociatiilor
de parinti si considera problema relatiei scoald-familie ca fiind una dintre cele mai importante.

De aceea, profesorii trebuie sa-i facd pe parinti sa inteleaga ca sunt intotdeauna bine-veniti daca
doresc sa intre in clasa si sa-i vada pe copii participand la diverse activitati scolare. Pot sa trimita
lunar informatii parintelui, prin care sa-l1 pund la curent cu activitatile clasei. Trebuie sa-i ajute pe
parinti sa Inteleaga importanta sprijinului acordat copiilor lor. E important sa mulfumeasca acestora
pentru implicare si sa explice care vor fi avantajele actiunilor lor pentru copil si pentru scoala.

De asemenea, pot sd caute oportunitati pentru discutii libere cu parintii si copiii, in afara
cadrului oficial al scolii. De exemplu, pot sa mearga pe terenul de joaca al copilului cat mai des,
pentru a le oferi oportunitatea parintilor de a-1 cunoaste, precum si sa participe la evenimentele
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comunitdtii sau in organizarea unor excursii. In acelasi timp, profesorii pot si invete despre
cultura, viata, locul de muncd al membrilor familiei, pentru a realiza impactul tuturor acestora
asupra copiilor. Sa fie receptivi la al{i membri ai familiei sau prieteni apropiati ai acestora, care sunt
interesati de educatia copiilor (bunici, matusi, unchi, rude apropiate, etc.)

5. ASOCIATIA “DARUIND VEI DOBANDI SI TU” - PREZENTARE

Asociatia Daruind vei dobdndi si tu are sediul in oragul Topoloveni, judetul Arges. Membrii
acestei asociatii sunt: cadre didactice, preoti, parinti ai elevilor , studenti etc.

Asociatia Daruind vei dobandi si tu a fost infiintata in anul 2006.

Beneficiarii asociatiei sunt: persoane cu dizabilitati, copiii orfani, copiii cu parintii gomeri, cu
parintii plecati in strainatate (aflati in ingrijirea bunicilor, a persoanelor striaine, a rudelor apropiate,
a persoanelor strdine sau lasati singuri), copiii din zone izolate, copiii exploatati prin munca; copiii
bolnavi (dar nespitalizati).

Dintre proiectele derulate amintim:

1. Proiectul ,,SERVICII LA DOMICILIU PENTRU PERSOANE CU DIZABILITATI
FIZICE”
Durata de implementare: 12 luni —2007-2008, finantator: Co-operating Netherlands
Foundations for Central and Eastern Europe

2. Proiectul “SI COPIILOR LE PASA” — Centrul de zi Topoloveni
Durata de implementare: 2007- 2011
Partenerii proiectului: Ministerul Educatiei, Cercetarii, Tineretului si Sportului, Asociatia
Daruind vei dobandi si tu, Organizatia Salvati Copiii, Childen’s High Level Group, Primaria
Oragului Topoloveni, Biserica Topoloveni.
Realizari:identificarea copiilor in suferinta si a nevoilor acestora;

profesional,

- crearea unui centru de zi la Topoloveni, unde sunt ingrijiti 25 de elevi (asigurarea mesei de

pranz, realizarea lectiilor si educarea timpului liber pentru copiii cu parinti plecati in strainatate,

cu parinti someri etc.),

- oferirea unor burse pentru copiii saraci identificati prin studiu de caz;
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- oferirea de ajutor material in familie pentru 70 de copii cu probleme financiare grave

(rechizite, alimente, imbracaminte);

- sustinerea copiilor foarte talentati, dar saraci pentru a se realiza profesional,

- realizarea unui centru de dialog al copiilor cu parintii plecati la munca in strdinitate prin

intermediul internetului (webcam);

3. Proiectul ,,PUNTI INTRE INIMI”: ajutorarea copiilor sinistrati de la Rast (judetul Dolj),
Micesti (judetul Arges) si Cosula (judetul Botosani).

4. Concursul ,,SI TIE, COPILE, iTI PASA?” — proiect national, avand ca obiectiv educarea
tinerilor pentru VOLUNTARIAT;

5. Proiectul Comenius Regio: “Compararea sistemelor educationale din Romania si

Letonia”
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This “Parents Guide” is the result of joint Romanian — Latvian experience in Comenius Regio
“Comparison of Educational systems in Romania and Latvia” developed over approximately two
years of operation. Beyond this, he values the experience of two different cultures, Romanian,
Latvian, regarding the education and parental involvement, school and society in children's
lives. He also combines the experience of two somewhat different systems of education, if we look
from the perspective of decentralization, because education in Latvia has embarked on this path
many years ago, while the Romanian education is in an early stage of decentralization. In line with
the objectives for this study, we chose a qualitative research is required for an exploratory approach
to nature as fully reveal the needs and expectations of a child (or Latvian Romanian) has the his
parents, school and society, but also understand how parent, school or company, Romanian,
Latvian, get involved in raising and educating children.

This guide aims to help parents of the two countries to better understand their children in a
society full of challenges and adverse influences (drugs, alcohol, media influence is not always
positive influence, traps coming on Internet, increasing parental employment, labor migration to
Western countries and therefore children loneliness, etc.).

It also discusses the involvement of parents in school activities and a variety of strategies that
can be implemented in partnership Community - School - Family.

2. Diagnosis, goal and objectives

To provide guidelines regarding the future of the Romanian educational community, a diagnosis is
necessary to demonstrate the state of the education system structured along three lines:

- School relationship with parents;

- Parent-student relationship in the family;

- Community involvement in education in rural school extra / extra-familial.

2.1 School — parents relationship

According to all observations and statistics, parents need a deeper involvement in the education
of children at preschool level, and this interest fades as the child gets older. This interest is often
almost invisible to adolescence and adulthood. Thus, at preschool, parents drive their children to
kindergarden, they help their children in various themes because the child is not literate, could not
do otherwise, come in daily contact with the teacher asking for references or giving their support.
This concern is maintained in primary. Parents choose their child's class teacher at, especially in
view of his record than his psychological profile. Unfortunately, this shows the growing interest of
parents for notes, for instructional side, the principle that "a teacher with rich record, manages to
make every child to reach high standards."Father almost completely neglects the emotional,
spiritual education to school. He believes that if grades are satisfactory, the rest does not
matter. Often children do not cope with the pace imposed by a teacher or not up to traditional
media, but parents rarely make contact with the chosen class.

At the elementary school and especially secondary school age, parents consider their children
already trained, so they do not have what to shape. For this reason, contact the school and teachers,
is sporadic. There are parents who go on to school twice a year - meeting with parents in September
and end of year celebration. These moments are symbolic father believes that he must come in the
first days of school to give teachers a sign of cooperation, but also to show that their child is
supervised. Also, attendance at end of year celebration symbolizes selecting a new prime or, at
worst, a new promotion. At other times, the parent comes to school "if called." The discrete
presence is justified by the phrase "I do not want to bother." Compared with the attitude of the
parents involved in the cycles below, now there is a shyness, a certain embarrassment in addressing
the teacher and school in general approach.

It is often observed in parent meetings held at both middle school and high school that parents
are very reserved, very high percentage accept any claim and any explanation of the school-master
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or director. Even if you have some complaints, they are not publicly expressed or petitioners request
anonymity on the grounds that if the teacher will find out who is accused applicant, then the child
will suffer.

This situation is observed when the parent needs to talk directly with a teacher. He does not
address the front of that embarrassment or shyness, but in most cases, use of a mediator.

This approach is due to school and a fear of authority in general. Father has more courage in
relation to the kindergarten or primary school because he sees those institutions as something less
important, lower level, with a small number of teachers. However, the explanation "courage" could
be related to parent age, much younger when her child is in kindergarten, to middle school or high
school.

Obviously there are exceptions to this rule. Parents who are constantly involved throughout
their child's school work, how else are among those who, from a reluctance to have started in an
organized education.

A solution to this situation would be to the establishment of parents' associations with legal
personality. They would behave like unions and could become a powerful partner for the school.
Also, the advantage of these entities will be that, in negociations with the school will be eliminated
and subjective aspects will get the goals in general. Let us now imagine that many of the complaints
of teachers or parents at the school, in general, are rejected as unfounded, because the father has for
his child in a hit and pathetic. A representative of this association is the voice of hundreds of
parents, so that its arguments gain weight before school.

Also, the Parents' Association would have a bank account where they could collect and manage
so-called "school fund" so controversial today.

2.2 Parent-student relationship

The second component of the educational, after school, is the family. With a few nuances and
parent-child path here is similar to that described above. Father is much more closely with the
development of their child at an early age and becomes increasingly absent as the child grows.

The very young child is very emotionally and physically linked to its parent, especially

mother. This link is maintained, generally up to puberty. Physical and mental transformation which
crosses their preteen, it creates a state of introspection in which adults are excluded. Parents are
considered "too old" for discussions related to sexual maturation and certain related needs. The
child is convinced that the parent "can not understand" these mutations and then seek to hide and
find answers to an age close to those who have recently passed or pass him by while similar
conditions.
Any attempt by the parent to break the barriers imposed by the child is brutally rejected. The child
is increasingly isolating family spends much time alone in his room or in the company of friends
with common concerns or conditions. This repositioning of the child because he wants to be
understood and accepted and is "absolutely sure" that parents would be capable of such a gesture.

Another reason for this spacing is related to the fact that his father is more difficult to meet the
demands of the child's school. If pre-school or primary, most parents of children demands
honorable solve homework help in middle school, it complicates things. Parents are not aware of
the curriculum, which has suffered a staggering dynamic over the past twenty years. There must not
omit the fact that many of the parents were during their "supporters" ardent school so their
intellectual accumulation especially during high school were quite brief and it is difficult, after so
many years to remember " Why have not learned!”

A third reason is the financial situation. The very young child accepts almost anything for
granted came from the family. He has developed the terms "quality", "fashion", "firm", etc.. They
make sense as the child feels the need to create a status in society, to better position themselves as
belonging to groups or to ingratiate itself loved. Increase its financial claims, from primary to
secondary school and from middle school to high school. Paradoxically, it is perhaps that of the
three grounds of conflict presented so far, the parent is tempted to stop the latter. He realizes that he
will not be able to regain their child confessor and the more it can not replace the intellectual
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shortcomings to help with homework. For these reasons, he will find it more convenient than the
status of "sponsor."

Given the above, it becomes easy to understand why fewer parents know about his child’s life
and his entourage, why communication is reduced to a few short sentences “over the door” and the
“dialogue” is possible only when the child needs money. In these circumstances, the family
education adolescence often tends towards zero. Being exceeded in all chapters, the parent leaves it
to the school education only, without checking if there is a feed-back.

A first solution to avoid this type of relationship would be with a parent to teach his child. To
keep abreast of technology, the trend in music and fashion, look much younger than actual age of
the child to be considered an equal partner, a mentor and a trusted friend.

Secondly, parents should consider that young people today are maturing much faster than it
produces few decades. Many believe that if they knew his first love in high school graduating son /
daughter should do the same. In other words, they choose to prevent something after already
consumed.

On the issue of material should be avoided such excesses "have money left, he is young, have
fun! It's important to empower the parent to child, let him realize that money is not the most
important thing in life and that if he wishes him so hard, you should think and how them to do
rather than the art of "extortion" of parents.

2.3 Community involvement in education in rural school extra / extra-familial.

The third component of education, and perhaps the most visible of all, is involvement in the
education of young adults in public. It may seem ironic that address this aspect given the fact that
most parents fail in educating our children in an organized or institutional space (school or family)
but it is clear that negative influences, almost all come from rural open, uncontrolled and
unprotected from the street. Street is an extremely favorable social environment in which often only
rule is "no rule"! Imagine the following scenario: a mother walking the child through the park. It is
subject to visual and auditory information of a truck, which can not filter or you can not understand
them, but which in any case a large proportion are harmful: vulgar expressions, lascivious conduct,
physical violence, etc.. The parent can avoid the influence of these factors partly explaining every
aspect of your child met by choosing areas for daily walks "septic" or even actively involved in
"cleaning" of public space.

Unfortunately, in terms of civic activism in today's society it is almost nonexistent, the

watchword is "Stay, it's your job!" Most of us witnessing helplessly horrified or indifferent to what
happens in the street. Obviously, in certain situations is highly sensitive to get involved, especially
when the "main players" are adults (in the case of street fighting, the adjustments of accounts) but
we see a growing non-involvement including the correcting of negative behavior in children. Every
day we see on the street, in shopping centers, parks, etc. Children with vulgar language or attitudes,
violent. These moments should be managed as if they were their own children involved. Public
inertia leads to a general contamination of society and the deviant states are treated as a normal
modern society. We wake up only when we or our children are victims of the street, but it's already
too late and maybe even then we do nothing, believing that evil has been committed, so what's the
point?
Here we have an overwhelming role of institutions who still enjoy a certain respect in society
(church, school, police, etc.) or very well known public figures, which are models for many young
people. These factors should show a picture in society morally impeccable and, moreover, have a
militant attitude of "cleansing" of society. Everyone who wants to live in a better world shall
emerge from its environment and to engage in public space that is not scheduled at certain times
widely publicized. It is important that the working style to become a way of life.

There is a simple variant of this type of attitude. When we witness a scene of physical violence
or verbal can simply resort to emergency numbers are free to draw attention to child actors parents
to notify the people responsible for that space.
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Given the project objectives and guide the project team applied a questionnaire to a total of
1823 people (parents and students), Romanian and Latvian, aged between 5 and 19 years, a period
of one year.

In qualitative research have been pursued primarily by perceptions and attitudes of these
children have on their situation, their needs and perceptions of possible solutions for their
problems. Because children are the ones who feel most strongly the problems they face, they also
are most able to prioritize issues that need to be resolved. To take but an overview of the difficulties
and obstacles faced by children and possible solutions, the investigation was extended to parents.
The methods used were: questionnaire, focus group and interview methods that allow in-depth
investigation of the perceptions and attitudes of the subjects investigated.
Discussion guides for children and the techniques used were adjusted for age, in order to obtain
relevant results for each age group. The young age groups (8-12, 12-16 years) were used more
projective techniques (technical drawing, a collage of pictures, a story about a typical day in the life
of their child) to facilitate communication and self-expression perceptions and emotions relating to
the involvement / lack of involvement of temporary or permanent (for parents of deceased or gone
to work abroad) parents.

Please note that children’s participation in this study was voluntary, giving special care to the
most sensitive to the issues addressed, following the discussion about their parents not to make any
emotional injury.

The study was conducted in 2010 on a sample of 1823 people in Arges County - Romania
(School No.1 Topoloveni, , “lon Mihalache High School” Topoloveni, School No. 16 Pitesti,
School No.13 Pitesti, Priboieni School) and in Jelgava region - Latvia (Salgale, Garoza, Ozolnieki,
Tetele schools).

Questionnaire for parents, Ozolnieki secondary school, 30 respondents

2. How often do you help your child in doing his/her homework?
a. Everyday-13% b. As often as he/he needs —80% c. Never 7%
3. How often do you discuss with your child his/her problems?
a. Everyday-30% b.Once in several days - 23% c. In week-end 17% d. rarely 30%
4. How much does your child spend in front of the TV and playing games on the computer?
a. Less than an hour/day - 17%; b. 1-2 hours/day - 50% c. 2-3 hours/day - 17%; d. More than 3
hours/day - 13%; e. | don’t know - 3%

B=1h

13% 3% 17%
—— m1-2h

17% Q23 h

O=3h

50%

BDon't know

5. Do you know your child’s friends?
a. Yes, very well - 40%; b. Only a few of them - 40%; c. | only know their names but | don’t
know them personally - 20% ; d. | don’t know any of my child’s friends - 0%.
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6. How much do you involve your child in household jobs? (cleaning, shopping, bills payment, taking
care of younger brothers)
a. Very much - 3%; b. A lot — 40% ; c. A little — 57%; d. Not at all
7. How do you spend your free time with your child? (examples of activities)
Sports 33%, traveling 17%, visiting friends or taking walks 21%, preparing food 7%, concerts,
theatres 19%
8. How much money do you offer your child daily?
a. 1-2Ls-67% d. Less than 1 Ls - 7%;d. | don’t give him/her money - 26%

9. How much do you get involved in school problems?
a. a.Verymuch-10%; b.Alot-3% c.A little -40% d. Too little 10% e. | don’t get involved - 37%.

aVery much

10% BA lot

dl.l

/ OA little

OToo little
40%
BDon't get
involved

10.How often do you get in touch with your child’s head-teacher/ headmaster?
a. a. Very often - 3%; b. often - 10%; c. When they call me - 13%; d. When | feel the need -

74%; e. Never —0%.

OVery often

m Often

aOWhen they call

OWhen needed

BMNever

13%

11.How many teachers of your child do you know personally?
a. The majority — 27%; b. The head-teacher/headmaster - 70%; c. No one 3%
12.Would you like to have other teachers to participate to the parents meetings?
a. YES-60%; b.NO-40%
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13.Do you think there is a good cooperation between you and the teachers in your child’s school? If nor,
which is the cause?
a. YES-93% b.NO -7%
14.Do you take decisions regarding the class activities together with your child’s head-teacher?
a. YES -53%; b.NO-47%
15. Are you consulted regarding the educational offer of the school (optional classes)?
a. YES - 70%; b.NO - 30%
16.Are you acquainted to the educational activity of your child’s school?
a. YES -53%; b.NO-47%
17.Would you like to participate to the school educational activities together with your child?
a. YES - 40%; b. NO - 60%
18.How would you like to be informed about your child’s school activity?
a. Parents meetings — 30%; b. Electronic catalogue (the school website) 20%; c. SMS, e-mail 7%
d. Letter brought by children 43%
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19.What attitude do you adopt in the following situations: violence between children, protection tax,
vulgar language...?
b. 1 don’t get involved - 23%; b. | call the police 3%; c. I try to solve the problems from a distance -
47%; d. | ask someone “more capable” to get involved — 27%.
20.Would you encourage your child to participate to voluntary actions in the community?
a. YES -63%; b.NO-37%
21.Would you participate to such voluntary actions together with your child?
a. YES - 50%; b. NO - 50%
22.1f yes, what kind of voluntary actions? (cleaning around the blocks of flats, collecting money for
charities, activities organized by other institutions in the community: NGOs, Church, City Hall, etc.).
Name the action/actions:
Cleaning surroundings, get involved in local municipality’s events 37%, Sport activities 13%,
donations 7%, No answer 43%

INTERPRETATION OF SURVEY FOR CHILDREN ROMANIA

1. How often parents help with homework?
a. Every day, 20%; b. De whenever I need to 30% and 50% c. Never.
2.How often talk with parents about your problems?
b. Daily-30%; b.La few days-20% c. 0% weekend d. Rarely-40%, 10% e. Never.
3.How much time do you spend watching TV and computer?
c. Less than one hour per day and 10%, 1-2 hours daily b. 20% c. 2-3 hours per day and 40%
d. More than 3 hours per day to 30% e.
4. Do your parents know your friends?
a. Yes, very well-20% b. Only a few-60% c. They know only by name, but have never met -
20%:;
5.How much you are involved by your parents in the home? (Cleaning, shopping, paying bills,
caring for younger siblings)
a. Very much-20% b. Good-50% c. Slightly-20% 0% d. Very little e. 10% Not at all.
6.How do you spend free time with your parents? (Examples of activities)
Games, rides, barbecue on the grass, watched TV together, shopping at the mall, very little.
-TVshows-60% - 40% on green grass 10%-rides
7. What amount of money parents give you daily?
a. More than 10 lei-5% b. 10% 5-10. lei c. 2 — 5 lei - 50% d. Less than 2 lei-35% -0% e. None
8. How often parents keep in touch with your tutor / teacher?
a. Very often-0%; b. Often - 10% c. When asked, 20% d. When I needed-65%, e. Never - 5%
9. With how many teachers did your parents discuss?
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a) The most-20% b. With those from subjects 'baseline' -30%; c. Headteacher/headmaster-
40% d. none - 10%.

10. Do you participate to decision making on class activity with teacher / tutor?
a. Yes-85% b. No-15%.

11. Are you asked about the educational supply (optional classes)?
a. Yes-80% b. No.-20%.

12. Do you know the school educational activity?
a. Yes-75% b. No-25%.

13. Would you like to participate in educational activities of the class with the parents?
a. Yes-80% b. No.-20%.

14. What attitude do you adopt in the following cases: violence between children, tax
protection, foul language ...?
a. stay away-60% b. 10% Call the police c. shout from the distance of -0% d. Call someone
""more competent' to get involved.-30%

15. Whould you encourage parents to participate in volunteer activities in the community?
a. Yes, b. No. 70% to 30%

16.Would you like to participate in such voluntary actions with your parents?
a. Yes-90% b. No.-10%.

17. If yes yes, what kind of voluntary action? (Cleaning green spaces in the city, raising funds
for charity, activities organized by other institutions in the community: NGOs, church, town hall,
etc..). Called action / actions: 50% - clean parks, 20% church, 30% - fund raising

Association, "Giving you will be give, too" and “Post scriptum” conducted a study on the
relationship the parent - child in three areas: family, school and community. The questionnaires
were applied in the 2009-2010 school year. The study took into account both parents' opinion and
testing of students in those schools. Their application was made at hours of counseling and
orientation, religion and civic culture. Parents were interviewed at the meetings with parents,
lectorates and thematic seminars. Have been applied to a total of 1823 people.

The questionnaire was aimed at exploring the parents involved in child's life, both proceeding
results from the responses of the students and parents. Have been taken into account the three types
of relationships: parent-child relationship; parent - school relationship, parents' relationship - the
community.

a) Parent-child relationship

It may be noted that almost 60% of parents do not have enough time to spend it with her own
child. Parents have the time today's increasingly less. The data raspunsuride questions in the first
part of the questionnaire given to parents, indicates that many of them capitalizes on their free
moments to spend with their child jucadu them up, watching a movie, walking in the park reading,
learning together with him, doing homework together, and by implication from these moments of
joy, both for themselves and for their children.

It was noted that many respondents did not involve the children in the home. Children may thus
be valued and might feel useful. Time spent with the child should be a priority in the life of any
parent if they would consider the condition that this does not happen only in statements.

b) Parent - school relationship

There are parents who watch with indifference the school life of their child. This position can
be explained by reducing the educational function of families torn by issues of legal, moral or
social.

There are parents who are not really very busy and constantly postponed, however, when
contact with the school, succeeding in this way, to be located far from their child's life.
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But there are situations in which parents work with school and take the appropriate measures to
ensure the child's educational success.

Most parents chose that form of collaboration between parents and the school to be attending
meetings with parents. This collaboration can not however be confined to meetings with parents
where they are informed of the grades obtained and the child's behavior. Collaboration should be
extended to other forms. An example in this respect, it could be active participation in educational
activities with their child's class. The option for such a form of collaboration has resulted in a 28%
percentage.

¢) Parent-community relationship

This situation is as follows: the responses observed that parents encourage children to
participate in voluntary action (a percentage of 98%) and, often, parents actively participate in such
actions with his child. Most have taken action in collaboration with the Church (a percentage of
52%), fundraising for charity (a percentage of 34%), cleaning the garden (a figure of 10%), shares
with NGOs (3% ), and 1% said they participate only when they have time to volunteer activities.

The analysis of responses were observed following ASPEC up: there are parents who do not
give their children time to close and transmit everything they kneaded, not all parents adopt a model
based on openness to the concerns and daily activities of children, in many families there is a
strategy setting, implementation and enforcement of rules, there are children whose parents do not
give them responsibility in dealing with domestic tasks, depending on age and level of maturity,
most parents do not adopt appropriate methods action in relation to their children, believing that
sufficient school educational intervention, it is remarkable that most parents encourage and even
actively involved in volunteer activities.

In a sample of 1823 interviewed parents and children, we have a margin of error of 2%.

Recommendations:

In our approach we started with the questions: "Why is it so important that parent-child
relationship?; How it works and what does it take to be as solid a building?".

We must establish at the outset that each child is unique, an independent entity that has its
needs, needs that generates and motivates certain behaviors.

These needs may be based on the survival: the need for food, clothing, hygiene, health,
walking to school or kindergarten, to learn, play, respectively, to relax and even reaching by the
need to have some age-specific responsibilities, the existence of which related to the emotional
needs (which are at least as important as the others). We say that a final emotional need is time,
which has been observed that most parents do not grant their child enough. This time should be
exploited through various activities. Perhaps when parents go shopping or when domestic affairs,
should seek help children to let them help them, then praise him and to capitalize. Phrases like "I do
not know what I did without your help." Or "I've been very helpful." Delight children. Also, be
responsible and accountable for certain tasks: "If we clean together, finish early and have time to go
to walk."

Attention should be directed toward parents and leisure organization of the child, protecting
him in this way the possible negative influences that can come from the group of friends a child
could fit in the story. Time spent with the child should be a priority in the life of any parent.

Another special attention should be paid by the family organization of the child on a daily
basis, is stood in the forefront of learning, but without affecting hours of rest and relaxation.

Working parents and the school can not be limited to discussions on administrative issues in a
simple household or to educate parents on child's grades. Have encouraged debate on major
educational issues: the overall objectives of the school and the child, the status of each discipline
and its role in achieving these objectives, methods, techniques and strategies work, and their need to
adapt to the particularities of children's age. Existence of school-family partnership is one of the
important conditions for achieving these goals, developing self-awareness skills of children,
respectively to form a positive self-image of it.
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Permanent contact with the school, sincere involvement of both the parents and teachers in
improving the educational process, encouraging the child may create a moral part of the premises to
ensure a child's academic success.

Thus, family involvement in the child's educational success requires the creation of conducive
learning environment, an atmosphere that student to transmit feelings of security, peace of mind and
good spirit, a true mobilization essential things.

In the present context of Romania, there is a new approach to the problem of communication
between school categories - family. This relationship is becoming increasingly supported and
encouraged. The new education law requires that the Board of Directors to include more
representatives of parents, the decision-making role in all educational matters. Moreover,
organizations are welcome and encouraged parents in school activities and teachers treat problems
counselors working with families of exceptional students. Teachers organizations recognize the
status and role of parents' associations and considers the problem of school-family relationship as
one of the most important.

Therefore, teachers need to make parents understand that they are always welcome if they wish
to enter the classroom and to see the children participating in various school activities. Can I send
monthly parent information, which put him in touch with class activities. We must help parents
understand the importance of support for their children. It is important to thank them for their
involvement and to explain their actions to be advantages for the child and school.

They may also seek opportunities to open discussions with parents and children outside the
school official. For example, can go on the playground of the child as often, to give parents the
opportunity to know and to participate in community events or organizing trips. At the same time,
teachers can learn about the culture, life, family members work to achieve all their impact on
children. Be open to other members of their family or close friends who are interested in educating
children (grandparents, aunts, uncles, relatives, etc.).

5. Presentation of the Association “Giving, you will be given, too!”

The Association “Giving you will be given, too!” has its headquarters in the city Topoloveni,
Arges county. The members of this association are: teachers, priests, parents of pupils, students, etc.

The Association was founded in 2006.

Beneficiaries of the Association are: people with disabilities, orphans, children with
unemployed parents, with parents working abroad (left in the care of grandparents, foreign people,
close relatives, strangers or left alone), children in remote areas, children exploited by labor, sick
children (but unhospitalised).

Among the projects undertaken include:

1. Project HOME SERVICES FOR PERSONS WITH PHYSICAL DISABILITIES

Implementation period: 12 months - from 2007 to 2008, financing: Co-operating Netherlands
Foundations for Central and Eastern Europe

2. CHILD CARE Project - Day Center Topoloveni

Duration of implementation: 2007 — 2011
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Project partners: Ministry of Education, Youth and Sports The Association, “Giving you will
be given, too”, Save the Children, Childen's High Level Group, Topoloveni Town Hall, Church
Topoloveni.

Achievements:

- Identifying children in distress and their needs;

- Creation of a day in Topoloveni, where 25 students are looked after (lunch catering, leisure
and education achievement lessons for children with parents abroad, with unemployed parents etc.)

- Providing scholarships for poor children identified by case studies;

- Providing material support for 70 children in families with serious financial problems (school
supplies, food, clothing);

- Supporting very talented children, but poor;

- Creation of a center for dialogue with parents of children left to work abroad through the
Internet (webcam).

3. Project “HEART BRIDGE" to help flood victims children Rast (Dolj county), Micesti

(Arges county) and basket (Botosani county).
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4. Contest ""Do you, my child, care?" - National project, aimed at educating young people for
volunteering;

5. Comenius Regio: “Comparing Romanian and Latvian Educational Systems”

Editorial team:

- Liliana Turturoiu;

- Oana Botirca;

- Mirela Catrina;

- Daniel Serafimescu;
- Dan Turturoiu;

- Constantin Branzaru;

- Lelde Jekabsone.
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1. ARGUMENTS

ST “Rokasgramata vecakiem” tapusi divu gadu sadarbibas laika starp Rumanijas un Latvijas
specialistiem Miuzizglitibas programmas “Comenius Regio” partneribas projekta “Latvijas un
Rumanijas izglitibas sist€ému salidzinajums” ietvaros. Taja nemtas véra divu atSkirigu — latvieSu un
rumanu — kultlru Tpatnibas saistiba ar izglitibu, vecaku iesaistiSanas tas procesos, skolas un
sabiedribas lomu bérna dzivé. Rokasgramata apvieno divu nedaudz atskirigu izglitibas sist€ému
pieredzi, raugoties no decentralizacijas viedokla, jo Latvija pirmos solus $aja virziena spérusi
daudzus gadus atpakal, kamér Rumanijas izglitibas sistéma atrodas tikai decentralizacijas sakuma
stadija. Saskapa ar §1 pétijuma mérkiem mes izvel§jamies kvalitativi izpétit beérnu (latviesu vai
rumanu) vajadzibas un gaidas attiecibas ar vecakiem, skolu un sabiedribu, ka ar1 izveidot labaku
sapratni par vecaku, skolas un sabiedribas (latvieSu vai rumanu) iesaistiS$anos bérnu audzinasana un
izglitoSana.

Sis rokasgramatas mérkis ir palidz&t abu valstu vecakiem labak izprast savus bérnus, kuri dzivo
sabiedriba, kur jasastopas ar izaicinajumiem un nelabvéligu ietekmi (narkotikam, alkoholu,
plassazinas lidzekliem, kas ne vienmér sniedz pozitivu ietekmi, interneta sastopamiem slazdiem,
vecaku pieaugoSo nodarbinatibu, darbasp€ka migraciju uz rietumiem, kas izraisa bérnu vientulibu
utt.). Ta ar1 apskata, cik nozimiga ir vecaku iesaistiSanas skolas aktivitates, un sniedz virkni

ierosinajumu, kurus var izmantot sabiedribas, skolas un gimenes sadarbiba.

2. IZVERTEJUMS, MERKI UN UZDEVUMI

Lai sniegtu vadlinijas saisttba ar Rumanijas izglitibas sisttmas nakotni, nepiecieSams
diagnostificet tas pasreiz&jo stavokli trijos aspektos:

- Skolas un vecaku attiecibas;

- Vecaku un skoléna attiecibas gimeng;

- Sabiedribas iesaistiSanas izglitibas procesos lauku apdzivotas vietas.

2.1. Skolas un vecaku attiecibas.

Saskana ar novérojumiem un statistiku vecaki vislielako uzmanibu bérna izglitibai pievers
pirmsskolas vecuma, bet, bernam pieaugot, interese par bérna izglitibu samazinas. ST interese bieZi
vien izziid pavisam, kad bérns ir pusaudza vai jaunie$a vecuma. Pirmsskolas vecuma vecaki ved
savus bérnus uz bérnudarzu, palidz dazadu uzdevumu veiksana, jo vini vél patstavigi ar tiem netiktu
gala. Vecaki $aja perioda ik dienu kontaktgjas ar skolotaju, lai sanemtu atsauksmes par bérnu vai ari
sniegtu savu atbalstu.

Sis riipes saglabajas lidz sakumskolai, kad vecaki izvélas sava bérna klases audzinataju, Tpasi

nemot véra pedagoga sp&jas, nevis vipa psihologisko raksturojumu. Tas diemzEl parada vecaku
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interesi tikai par atzimém un izglitojoSo pusi, uzskatot, ka skolotajs ar lielaku pieredzi palidz€s
bérnam sasniegt augstakus standartus. Tomér vecaki médz ignorét bérna emocionalo un garigo
audzinasanu skola, uzskatot, ja atzimes ir apmierinoSas, tad pargjam nav biitiskas nozimes. Biezi
vien bérni netiek gala ar skolotaja piedavato tempu vai tradicionalajam skolas prasibam, bet vecaki
reti kontaktgjas ar klases audzinataju.

Jau pamatskola un 1pasi vidusskolas vecuma vecaki uzskata, ka bérns jau ir pietickami apguvis
un vinam vairs nav japrogrese, $aja perioda ari kontaktiem starp skolotaju un vecakiem ir gadijuma
raksturs. Ir vecaki, kuri dodas uz skolu divreiz gada — uz vecaku sapulci septembrT un macibu gada
nobeiguma pasakumu, un ar1 §ie apmekl&jumi ir formali. Vecaki, 1pasi teévi, uzskata, ka, ierodoties
skola pirmajas macibu dienas, vini sniedz sadarbibas apliecinajumu un parada, ka bérni tiek
uzraudziti. Lidzigi tas ir attieciba uz macibu gada nosléguma pasakumu. Reizém vecaki atnak uz
skolu tikai tad, ja viniem pazino par problémam. Tad vecaki jutas ne€rti un apgalvo: ,,Es nevélgjos
jus traucet.” Salidzinajuma ar attieksmi, kas raksturiga macibu procesa sakotngjas stadijas, $aja
laika vecaki, versoties pie skolotaja vai skolas, jiitas neérti.

Vecaku sanaksmés pamatskola vai vidusskola biezi novérots, ka vecaki ir loti rezervéti, un
vairums no viniem pienem jebkuru skolotaja vai skolas direktora skaidrojumu. Arf tad, ja vecakiem
ir sidzibas, tas netiek izteiktas publiski vai arT tiek pieprasita anonimitate, lai gadijuma, ja skolotajs
atklatu, kura bérna vecaki ir sidzgjusies, no ta neciestu bérns.

Sada situacija novérojama ari tad, kad vecakiem jaruna individuali ar skolotaju. Vini parasti
neruna tiesi par problému vai neveiklo situaciju, bet vairuma gadijumu izsakas aplinkus.

S pieeja ir saistita ar bailém no skolas un autoritatém kopuma. Tévi ir drosmigaki un atvértaki
attiecibas ar bérnudarza vai sakumskolas pasniedzgjiem, jo §1s institlicijas tiek uztvertas ka mazak
svarigas, zemaka Itmena institticijas. Tomér §1 ,,drosme”, iesp&jams, ir saistita ar vecumu, jo pasi
vecaki daudz jaunaki, kam@r bérns ir bérnudarza vai sakumskola. Tomer ir ar1 pozitivi izp€mumi —
ir vecaki, kuri nepartraukti iesaistas sava bérna skolas gaitas.

Iesp&jamais risinajums situacijas uzlabosanai biitu vecaku apvienibas ar juridisku spéku. Tas
darbotos ka nodibinajumi un varétu kliit par specigiem skolu sadarbibas partneriem. Sadu apvienibu
darbibas rezultata diskusijas ar skolam tiktu samazinati subjektivie aspekti un sasniegti
nepiecieSamie mérki. ledomasimies situaciju, kad daudzas stidzibas par skolu tiek noraiditas ka
nepamatotas tikai tadél, ka bérni niak no nelabvéligim gimeném. Sadas apvienibas loceklis
parstavetu simtiem vecaku, un ta argumentiem bitu lielaka ietekme uz skolu.

Vecaku apvieniba varétu izveidot ari savu bankas kontu, kura ieskaititu un parvalditu

miisdienas tik pretrunigi vertéto skolas naudu.
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2.2. Vecaku un skoléna attiecibas gimeneé.

Otra izglitibas komponente aiz skolas ir gimene. Ari vecaku un bérnu attiecibas ar dazam
nians€ém situacija ir lidziga iepriek§ aprakstitajam. T€vs berna attistiba ir vairak iesaistits agra
vecuma, bet, b€rnam pieaugot, vina loma izglitiba klust arvien mazaka.

Mazie bérni ir emocionali un fiziski Joti ciesi saistiti ar vecakiem, it Tpasi mati. ST saikne parasti
saglabajas lidz pubertates vecumam. VElak, pirmspubertates vecuma, pusaudzi notiek nozimigas
fiziskas un mentalas parmainas, un biezi vien vecaki tiek izslégti no sava bérna uzticibas loka.
Jauniesi vecakus sak uzskatit par parak veciem, lai ar viniem parrunatu seksualo nobriesanu un ar to
saistitas problémas. Berns ir parliecinats, ka vecaki nespgj saprast $1s parmainas, un censas slépties
un rast padomu pie cilvékiem, kas ir tuvaki vina vecuma grupai un kuri ir nesen pardzivojusi to
pasu.

Jebkuri vecaku méginajumi salauzt b&rna uzceltas barjeras tiek kategoriski noraiditi. Bérns
arvien vairak izolgjas no gimenes un pavada laiku viens sava istaba vai draugu sabiedriba. Si
pozicijas maina notiek, jo bérns vélas biit saprasts un pienemts, un ir pilniba parliecinats, ka vecaki
nespej vinu saprast.

Vel viens §1s attalinasanas iemesls ir saistits ar to, ka vecakiem ir aizvien gritak izpildit skolas
uzliktas prasibas. Ja pirmskolas vecuma un sakumskola vairums vecaki palidz berniem izpildit
majas darbus, tad pamatskola macibu viela klast sarezgitaka. Vecaki vairs nezin macibu
programmu, kas p&dgjo divdesmit gadu laika piedzivojusi milzigas parmainas. Seit japiemin, ka
nereti paSiem vecakiem skolas gados ir bijusas citas intereses, tadeél macibu vielas apguve it 1pasi
vidusskolas gados bijusi fragmentara un ir griiti to atcer&ties péc tik daudziem gadiem. Tadel nakas
atzit: ,,Kapec mes toreiz nemacijamies!”

TreSais iemesls ir finansiala situacija. Mazs bérns visu, ko sniedz gimene, uztver ka pasu par
sevi saprotamu, jau agra vecuma vigpam ir izveidojusies izpratne par tadiem terminiem ka
Jkvalitate”, ,,mode”, ,,firma” utt. STm lietdm ir nozime, jo bérnam skiet, ka ar to palidzibu vigpam ir
jarada statuss sabiedriba, japieder pie kadas grupas vai jasanem vienaudzu atziniba, turklat bérna
finansialas prasibas arvien pieaug. Paradoksali, bet no visiem Iidz §im pieminétajiem konfliktu
iemesliem vecaki ir gatavi apstaties pie pedéja. Vini doma, ja nespgj atglt sava bérna uzticibu un
palidzét majas darbu risinasana, tad izvélas vieglako celu — kliist par ,,sponsoriem”, necenSoties
risinat konfliktus p&c biitibas.

Nemot véra visu iepriekS mingto, ir vieglak saprast, kapec arvien mazak vecaku zina par savu
bérnu dzivi, kapéc komunikacija aprobezojas ar isiem teikumiem un dialogs ir iesp&jams tikai tad,

ka bérnam ir vajadziga nauda.
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Sados apstaklos gimenes iesaistiSanas izglitibas procesa pusaudzu vecuma tuvojas nullei.
Nespédami tikt gala ar min€tajam problémam, vecaki sava bérna izglitoSanu pilniba uztic skolai, pat
necensoties uzzinat, ka bernam tur veicas.

Pirmais solis, lai izvairitos no $ada veida attiecibam, ir izpratne, ka vecakiem japiedalas savu
bérnu macibu procesa. Lai to veiksmigi daritu, jacensas sekot lidzi jaunakajam tehnologijam,
tendencém miizika un modg, pieveérst uzmanibu savam aréjam izskatam un censties izskatities
jaunakiem, lai bérni uztvertu vecakus ka vienlidzigus partnerus, padomdev&jus un uzticamus
draugus.

Otrkart, vecakiem vajadzetu saprast, ka b&rni miisdienas nobriest atrak, neka dazas desmitgades
ieprieks. Daudzi uzskata, ja vini sastapa savu pirmo milestibu tikai vidusskola, tad vinu bérniem
vajadzetu dart tapat. Vecaki biezi vien cenSas kaut ko noverst péc tam, kad tas jau ir noticis.

Materialaja zina vajadzetu izvairities no gal&jibam, sakot: ,,.Lai jau vinam tiek ta nauda, vips ir

',,

jauns, lai izpriecajas!” Ir svarigi likt saprast bérnam, ka nauda nav svarigaka lieta dziv€, un, ja

vinam ta vajadziga, tad palidz&t meklet iesp&jas, ka naudu nopelnit, nevis ,,izspiest” to no vecakiem.

2.3. Sabiedribas iesaistiSanas izglitibas procesos lauku apdzivotas vietas.

Tresa un, iesp&jams, pati redzamaka no visam izglitibas komponentem ir jaunieSu audzinasana
sabiedriba. Var likties ironiski pieversties Sim aspektam, nemot véra to, ka vairumam vecaku ir
gritibas izglitot bérnus organiz&ta vai institucionala veida (skola vai gimeng), tomér ir skaidrs, ka
parsvara negativa ietekme lauku apdzivotas vietas atklata un nekontrolg§jama veida nak no ielas. Iela
ir sociala vide, kura biezi vienigais likums ir tads, ka likumu vispar nav. ledomasimies sekojosu
ainu: mate ar bérnu iet cauri parkam, beérns ir paklauts audiovizualai ietekmei, kuru vin$ varbiit
nesaprot, tomér daudzos gadijumos ta ir negativa: b&rns dzird vulgarus izteicienus, redz
nepieklajigas milestibas izpausmes, fizisku vardarbibu utt. Vecaki var mazinat So ietekmi, dalgji
izskaidrojot pa celam redzgeto, izv€loties pastaigam citu vietu vai art aktivi iesaistoties cela sastapto
problémsituaciju risinasana.

Diemzel, sabiedriska aktivitate un atbildiba musdienu sabiedriba tik pat ka neeksisteé. Vairums
no mums vienigi noSausminas vai arl izjit vienaldzibu pret to, kas notiek uz ielas. Protams,
atseviskas situacijas ir 1pasi jutigas, ja notikumos iesaistiti pieaugusie (pieméram, ielu kautins,
attiectbu skaidroSana), tomer arvien vairak cilvéku atsakas iesaistities konfliktsituacijas art tad, ja
par nepareizu ricibu jaaizrada bérniem. M@s ar to sastopamies katru dienu uz ielas, iepirkSanas
centros, parkos utt. M@ redzam bérnus ar vulgaru valodu un attieksmi pret apkartgjiem, meés
sastopamies ar vardarbibu. Sados brizos mums vajadzétu rikoties ta, it ka tie biitu miisu pasu berni.
Sabiedriskais inertums noved pie sabiedribas ,,piesarpoSanas”, un nereti novirzes misdienu

sabiedriba tiek uztvertas ka norma. M@s ,,pamostamies” tikai tad, kad paSi vai miisu bérni kliistam
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par ielas upuriem, tacu tad jau ir par v€lu. Diemzel pat tad m&s neko nedaram, jo uzskatam, ka
launums jau ir nodarits un vairs nav jégas iejaukties.

Seit mums janovérté nozimigo lomu, kada ir institiicijam, kuram ir ietekme sabiedriba (baznica,
skola, policija utt.), vai arl sabiedriba pazistamam personibam, kuras ir paraugs daudziem
jauniesiem. STm institiicijam un personibam vajadzetu radit nevainojamu pieméru, un, vél vairak,
paradit aktivu attieksmi sabiedribas attiriSanas laba. Katram, kur§ vélas dzivot labaka pasaulé,
vajadzetu iesaistities sabiedriskajas norisés.

Vienkarss piemers $adai aktivai attieksmei ir situacija, kad mes, klustot par aculieciniekiem
fiziskai vai verbalai vardarbibai, nestavam mala, bet piezvanam uz arkartas situaciju talruniem vai
pieveérSam tuvuma esoSu kartibas sargataju uzmanibu.

Saskana ar projekta mérkiem un uzdevumiem projekta komanda gada laika Latvija un
Rumanija aptaujaja 1823 personas — vecakus un skolénus vecuma no 5 1idz 19 gadiem.

Kvalitativaja izpéte tika galvenokart apskatits, ka aptaujatie bérni uztver un attiecas pret savu
konkr&to situaciju, vajadzibam un iesp&jamajiem problému risindjumiem. Ta ka bérni visasak
uztver problémas, vini spgj ari viskonkrétak noteikt jautajumus, uz kuriem nepiecieSams rast
atbildes. Lai iegiitu pilnigaku ieskatu par griittbam un SkérSliem, ar kuriem jasastopas bérniem, un
to iesp&jamajiem risinajumiem, petijuma tika iesaistiti art vecaki.

Petijuma tika izmantotas aptaujas anketas, fokusa grupas intervijas, kas atlava dzilak izpetit
apskatamos jautajumus.

Lai sasniegtu katrai vecuma grupai atbilstoSus rezultatus, katrai no tam tika izstradatas
diskusiju vadlinijas un metodologija. Jaunakajas vecuma grupas (8 -12, 12 - 16 gadi) tika vairak
izmantotas projektivas metodes (zZzim&Sana, att€lu kolazas, tipiska diena skoléna dzive), lai veicinatu
komunikaciju, un bérni brivi izpaustu savas izjiitas un emocijas saistiba ar vecaku iesaistiSanos vai
neiesaistiSanos macibu procesa.

Janem veéra, ka bérnu piedaliSanas $aja petijjuma bija brivpratiga, 1pasi uzmanigi izturoties pret
jtigiem jautajumiem saistiba ar vinu vecakiem, lai p&c diskusijam neraditu b&rniem emocionalus
pardzivojumus.

Petijums tika veikts 2010. gada, un taja piedalijas 1823 cilvéki Ardzes apgabala, Rumanija
(Topoloveni 1. skola, Jona Mihalaces vidusskola, Topoloveni, Pitesti 16. skola, Pitesti 13. skola,

Priboieni skola) un Zemgalg, Latvija (Salgales, Garozas, Ozolnieku un Teteles skolas).

3. APTAUJAS ANKETA VECAKIEM

3.1 Ozolniku vidusskola, 30 respondenti

23. Cik biezi jus palidzat savam bérnam majasdarbos?

a. Katru dienu — 13%
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b. Kad vien tas ir nepieciesams — 80%
c. Nekad — 7%
24, Cik biezi jus ar berniem apspriezat vinu problemas?

Katru dienu — 30%

ISR

Reizi dazas dienas — 23%
c. Nedglas nogales — 17%
Reti —30%

o

25. Cik daudz laika juisu bérns pavada pie televizora vai speléjot datorspéles?
a. Mazak neka stundu diena —17%
b. 1-2 stundas diena — 50%
c. 2-3 stundas diena — 17%
d. Vairak neka 3 stundas diena — 13%

e. Es nezinu — 3%

13% 3% 17% B <1 stunda

17% B 1-2 stundas

0 2-3 stundas

0 >3 stundas
50%

B Nezinu

26. Vai jus pazistat sava berna draugus?

Ja, loti labi — 40%

o

s

Tikai dazus no viniem — 40%

c. Es zinu tikai, ka vinus sauc, bet nepazistu vinus personigi — 20%

&

Es nepazistu nevienu sava bérna draugu — 0%

0%

40% = Loti labi

m Dazus

O Ne personigi
O Nepazistu

27. Cik daudz jus liekat saviem bérniem veikt majas darbus? (sakopt telpas,
iepirkties, apmaksat rekinus, pieskatit jaunakos bralus vai masas)
a. Loti daudz — 3%
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Daudz — 40%

c. Nedaudz — 57%

28.

= K B B

29.

Nemaz — 0

Ka jus pavadiet brivo laiku ar bérniem?
Sports — 33%
Celosana - 17%
Draugu apciemosana vai pastaigas — 21%
Ediena gatavoSana — 7%

Koncerti, teatris — 19%

Cik daudz naudas diena jus pieSkirat savam bérnam?

a. 1-2Ls—67%

30.

o o @

&

31.

o

°© a o

lmz)

Mazak par 1 Ls — 7%

. Es nedodu vinam/vinai naudu — 26%

Cik daudz jus iesaistieties skolas problemas?
Loti daudz — 10%;
Daudz - 3%
Nedaudz — 40%
Parak maz — 10%

Es neiesaistos — 37%.

= Loti daudz

® Daudz

S

O Nedaudz
0O Parak maz

40% m Neiesaista
s

Cik biezi jus kontaktgjaties ar sava bérna klases audzinataju?
Loti biezi — 3%
Biezi — 10%
Kad vins/vina man piezvana — 13%
Kad man skiet, ka tas ir nepiecieSams — 74%
Nekad — 0%
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32.

33.

34.

35.

36.

37.

B Loti biezi

m Biezi

0%%  10%

O Kad piezvana

0 Kad nepiecieSams

13%

74% m Nekad

Cik daudzus no bérna skolotajiem jiis pazistat personigi?
a. Vairumu — 27%
c. Klases audzinataju — 70%

d. Nevienu — 3%

Vai jiuis veletos, lai vecaku sanaksmes piedalitos ari citi skolotaji?
a. Ja—60%
b. Né — 40%

Vai juis uzskatat, ka jums ir laba sadarbiba ar skolotajiem jusu bérna skola?
g. Ja—93%
h. Ne - 7%

Vai lemumus saistiba ar klases aktivitatém jus pienemat kopa ar bérna klases
audzinataju?

a.Ja—-53%

b. Ne —47%

Vai jums ir sniegta informacija par izglitibas piedavajumu skola (izveles
priekSmetiem)?

a.Ja—"70%

b. Ne — 30%

Vai jums ir informacija par jasu bérna skolas izglitibas aktivitatem?

a.Ja—53%
b. Ne —47%
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38. Vai juis veletos piedalities skolas izglitojoSajas aktivitates kopa ar savu bérnu?
a. Ja—40%
b. Né — 60%
39. Ka jus velaties tikt informéts par sava bérna skolas aktivitatem?
a. Vecaku sanaksmes — 30%
b. Elektroniskais katalogs (skolas majas lapa) —20%
c. SMS, e-pasts 7%
d. Vestule, kuru atnes bérns — 43%
40. Kada ir jiisu attieksme pret sekojosam situacijam: vardarbibu starp bérniem, naudas
izspieSanu, vulgaru valodu?
c. Es neiesaistos —23%
d. Es zvanu policijai — 3%
e. Es censos atrisinat problému no attaluma — 47%
f. Es paludzu kadam ,,sp€jigakam” iesaistities — 27%
41. Vai jus mudinatu savu bernu iesaistities brivpratiga darba sava apdzivotaja vieta?

a.Ja—63%
b. Ne —37%

42. Vai jus piedalitos §ada darba kopa ar savu bernu?

a.Ja—-50%
b. Ne - 50%

43. Ja ja, tad kada veida brivpratigais darbs tas buitu? (sakopt dzivojamas majas

apkartni, vakt naudu labdaribai, piedalities aktivitates, kuras riko citas vietejas
organizacijas: NVO, baznica, dome, utt.).

g. Apkartnes sakopSana, iesaistiSanas apdzivotas vietas pasakumos — 37%

h. Daliba sporta aktivitates — 13%

i. lesaistiSanas labdariba — 7%

j- Nav atbildes — 43%
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3.2 Rumanijas bernu aptaujas apkopojums

1. Cik bieZi vecaki jums palidz skolas majasdarbos?
a. Katru dienu — 20%
b. Kad vien tas ir nepiecieSams — 30%

c. Nekad — 50%

2. Cik biezi jus runajat ar vecakiem par savam probléemam?
a. Katru dienu — 30%
b. Dazreiz — 20%
c. Reti — 40%
d. Nekad —10%

3. Cik daudz laika jus pavadat pie televizora vai datora?
c. Mazak par 1 stundu diena —10%
b. 1-2 stundas diena — 20%
c. 2-3 stundas diena — 40%

d. vairak par 3 stundam diena — 30%

4. Vai jusu vecaki pazist jusu draugus?
a. Ja, loti labi — 20%
b. Tikai dazus — 60%

c. Vini zina, ka vinus sauc, bet nekad nav vinus satikusi —20%

5. Cik daudz vecaki jus iesaista majas darbos? (sakopSana, iepirkSanas, réekinu apmaksa,
riipes par jaunakajiem braliem un masam)
a. Loti daudz — 20%
b. Daudz — 50%
c. Nedaudz — 20%
d. Loti maz — 0%

e. Neiesaista vispar — 10%

6. Ka jus pavadat brivo laiku ar vecakiem? (aktivitates — spéeles, izbraucieni, pikniki, TV
skatiSanas, iepirkSanas lielveikala)

a. TV Sovu skatiSanas — 60%
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b. Pikniks — 40%

c. Izbraucieni —10%

7. Cik daudz naudas jums ik dienas dod vecaki?
a. Vairak ka 10 lejas — 5%
b. 5-10—10%
c.2—5lejas — 50%
d. Mazak par 2 lejam — 35%
d. Necik — 0%

8. Cik biezi vecaki kontaktéjas ar jisu klases audzinataju?
a. Loti biezi — 0%
b. Biezi — 10%
c. Kad viniem ladz — 20%
d. Kad nepiecieSams — 65%

e. Nekad — 5%

9. Ar cik skolotajiem jusu vecaki ir runajusi?
a. Ar vairumu — 20%
b. Ar galveno priekSmetu skolotajiem — 30%
c. Ar klases audzinataju — 40%

d. Ne ar vienu —10%

10. Vai juis ar klases audzinataju piedalieties diskusijas par klases aktivitatem?
a.Ja—85%
b. Ne — 15%

11. Vai jums jauta par izglitibas iespéjam (izvéles priekSmetiem)?
a.Ja—80%
b. Ne - 20%

12. Vai juis parzinat skolas izglitibas aktivitates?

a.Ja—"75%
b. Ne —25%
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13. Vai jus veletos piedalities klases izglitibas aktivitatés kopa ar vecakiem?
a.Ja—80%
b. Ne —20%

14. Kada biitu jusu attieksme sekojosas situacijas: vardarbiba starp bérniem, naudas
izspieSana, rupja valoda?
a. Noskatitos no malas — 60%
b. Piezvanitu policijai — 10%
c. lesaistitos no attaluma — 0%

d. Sauktu paliga kadu specigaku — 30%

15. Vai jus iedroSinatu savus vecakus piedalities brivpratigo aktivitates jusu apdzivotaja

vieta?
a.Ja—70%
b. Neé —30%

16. Vai jus veletos piedalities brivpratigo aktivitateés kopa ar saviem vecakiem?
a.Ja—-90%
b. N& —10%.

17. Ja ja, tad kada veida brivpratigo aktivitatés — sakopt zalas zonas jiusu apdzivotaja
vieta, vakt naudu labdaribai, iesaistities aktivitates, kuras riko citas vietéjas
organizacijas: NVO, baznica, dome, utt.

a. parku sakopSana — 50%
b. daliba baznicas pasakumos — 20%

c. daliba labdaribas pasakumos — 30%

Asociacijas ,,Dod, un tev taps dots” un ,,Post scriptum” veica pétijumu par vecaku un b&rnu

attiecibam tris jomas: gimeng, skola un sabiedriba. Aptauja tika veikta 2009.-2010. macibu gada.

Petijums apkopoja gan vecaku, gan skoleénu viedokli iesaistitajas skolas. Aptaujas tika veiktas

klases stunda, religijas un sabiedribas macibu stundas. Vecaki tika aptaujati vecaku sanaksmju,

lekciju un tematisko seminaru laika. Kopuma aptauja piedalijas 1823 personas.

Aptaujas jautdjumi bija versti uz to, lai izpetitu vecaku iesaisti bérnu dzivé, uzzinot gan

vecaku, gan bérnu viedokli. Petjjuma apskatitas tris veidu attiecibas: vecaku un b&rnu attiecibas,

vecaku un skolas attiecibas un vecaku un sabiedribas attiecibas.
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3.3. Vecaku un bérnu attiecibas.

Jaatzime, ka gandriz 60% vecaku nav pietiekami daudz laika, lai pavaditu to ar bérniem, ta
misdienas klust arvien mazak un mazak. Vecaku atbildes uz aptaujas pirmajiem jautajumiem
liecina, ka vecaki izmanto savu brivo laiku, lai kopa ar bérniem skatttos filmas, pastaigatos parka,
lasttu, kopa macitos, pilditu majasdarbus, un vini giist no Siem briziem prieku sev un bérnam.

Aptaujas rezultati liecina, ka respondenti nepietiekoSi iesaista savus b&rnus majas darbos.
Tomeér tiesi piedaliSanas majas darbos bérniem varétu likt justies novertetiem un noderigiem. Laika
pavadiSanai ar bérniem jabut vecaku prioritatei, ar nosacijumu, ka tas notiek ne tikai vardos, bet

kopiga darbiba.

3.4. Vecaku un skolas attiecibas.

Ir vecaki, kuri ir vienaldzigi pret bérna dzivi skola. Tadu nostaju var izskaidrot ar gimenes
1zglitojosas lomas samazinasanos sabiedriba. Probléma biezi vien nav aiznemtiba, dala no vecakiem
vienkarsi izvélas turéties talak.

Tacu ir ar1 pozitivas situacijas, kad vecaki sadarbojas ar skolu un rikojas, lai veicinatu bérnu
sekmes macibas. Vairums vecakiem sadarbiba ar skolu izpauzas vecaku sapulces apmeklésana.
Tomer sadarbibai nevajadzétu aprobezoties ar sanaksmém, kur vecaki vienigi uzzina par bérna
sekmém un uzvedibu. Sadarbibai starp vecakiem un skolu vajadz€tu notikt ari citos veidos,
pieméram, piedaloties izglitojosas aktivitatés kopa ar sava bérna klasi. Sadu iesp&ju atbalstija 28%

no aptauja iesaistitajiem vecakiem.

3.5 Vecaku un sabiedribas attiecibas.

Atbildes uz aptaujas jautajumiem liecina, ka vecaki mudina bérnus iesaistities brivpratiga darba
(98%), un biezi vien $adas aktivitates piedalas kopa ar beérnu. Vairums b&rnu ir piedalijusies vietgjas
baznicas rikotajos pasakumos (52%), lidzeklu vaksana labdaribai (34%), darzu sakopsana (10%), ka
ar1 nevalstisko organizaciju rikotajos pasakumos (3% ). 1% noradija, ka vini piedalas brivpratigo
aktivitates tikai tad, kad viniem ir brivs laiks.

Ne visi vecaki ir atverti savu bérnu vajadzibam un ikdienas aktivitatém. Daudzas gimenés valda
loti stingri likumi, kuri b&rniem ir jaievéro. Aptauja liecina, ka nereti vecaki neuztic atbildibu par
majas darbiem. Vairums vecaku nepiedalas savu bérnu izglitoSana, jo uzskata, ka skola sniegta
izglitiba un audzinasana ir pietickama.

Aptaujajot 1823 vecakus un bérnus, kluidas rezerve ir 2%
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4. REKOMANDACIJAS:

Pétijuma sakuma més uzdevam kontroljautajumus — ,,Kapec vecaku un bérnu attiecibas ir tik
svarigas? Ka tas funkciong, un kas jadara, lai tas biitu ka stipra celtne?”

Ir svarigi apzinaties, ka katrs bérns ir vienreiz&ja, neatkariga biitne, kurai ir savas vajadzibas.
Dzives pamatvajadzibas bérnam ir — partika, apgerbs, tiriba, veseliba, izglitoSanas bérnudarza vai
skola. Bérniem ir jarotalajas, jaatpusas, bet viniem ir arf jauznemas atbildibu atkariba no vecuma. ST
atbildiba ir saistita ar emocionalajam vajadzibam, kuras ir tikpat svarigas ka par€jas. Mes uzskatam,
ka svarigaka emocionala nepiecieSamiba bérnam ir ar vecakiem kopa pavadits laiks. Diemzel
pétijums rada, ka vairums vecaku nevelta bérniem pietiekami daudz sava laika. So laiku var pavadit
dazadas aktivitates, pieméram, kopigi ieperkoties vai veicot majas darbus, var ligt bérna palidzibu

un uzslavét par paveikto. Vecaki var uzslavét bérnus ar vardiem: ,,Es nezinu, ko es bez tavas

'9’ "9

palidzibas daritu!” vai ar1: ,,Tu man loti palidzgji!” Ieprieciniet bérnus, uzticiet be€rnam atbildibu par
kadu konkrétu uzdevumu: ,,JJa més kopa sakopsim maju un pabeigsim atrak, m&s vargsim doties
pastaiga.”

Vecakiem biitu japiever§ uzmaniba tam, ka beérns pavada brivo laiku, jo tada veida vinu var
pasargat no negativas ietekmes nelabvéliga draugu grupa. Laikam, kas pavadits kopa ar bérnu,
vajadzetu but vecaku dzives prioritatei.

Svarigi ir pievérst bérnam uzmaniba gimenes ikdienas dzivé, nosakot laiku, kad bérnam ir
jamacas, tomér atlicinot arT pietiekosi brivo laiku atpiitai un spélem.

Sadarbibai starp vecakiem un skolu nevajadz€tu aprobezoties tikai administrativa limeni,
apspriezot vienigi bérna sekmes. Svarigi ir apspriest visparigus izglitibas jautajumus: par skolas un
bérna meérkiem, katra priekSmeta nozimi So meérku sasniegSana, par darba metodeém, kas ir
atbilsto$as berna vecumam. Sada sadarbiba starp skolu un vecakiem ir viens no svarigakajiem
nosacijumiem izglitibas mérku sasniegSana, ka ari pozitivas bérna paSapzinas veidoSana.

Pastavigs kontakts ar skolu, vecaku un skolotaju iesaistiSanas izglitibas procesa uzlabosana var
veicinat bérna akadémisko izaugsmi. Tadgjadi gimenes iesaistiSanas bérna macibu procesa var radit
labveligu izglitoSanas atmosferu, kura rada skoléna drosibas, miera un prieka sajutu, kas ir svariga
bérna mobilizacijai.

Saja konteksta Rumanija paradas jauna pieeja skolas un vecaku attiecibam, kas giist arvien
lielaku atbalstu un atzinibu. Jaunais izglitibas likums paredz, ka skolu padomés jaicklauj vairak
vecaku parstavju, kuriem biitu svariga loma [émumu pienemsana visos izglitibas jautajumos. Tapat
dazadas vecaku organizacijas iesaistas skolu darba, veicinot vecaku aktivu lidzdalibu. Ar gimeném,

kuras ir bérni ar Ipasam vajadzibam, strada atbalsta pesonals. Skolotaju organizacijas atzist vecaku

apvienibu lomu un vérté skolas un gimenes sadarbibu izglitibas procesos ka Joti svarigu.
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Tadel skolai jaaicina vecakus piedalities nodarbibas, lai dotu iesp&ju vérot, ka bérni darbojas
dazadas aktivitates, ir lietderigi regulari nosutit vecakiem informaciju par klases aktivitatem. Tas
palidz vecakiem saprast, cik liela nozime ir vinu atbalstam b&rna dzivé. Tapat ir svarigi pateikties

par vinu iesaistiSanos b&rna un skolas dzive.

Skolotaji var meklét iesp€jas veidot kontaktus ar vecakiem un bérniem ari arpus skolas,
pieméram, iesaistot vietgjos pasakumos vai kopigos izbraukumos. Vienlaikus, skolotajiem
jaiepazistas ar gimenes situaciju, sadzivi un vecaku darbu, lai vartu izprast un atbalstit
bérnu. Skolotajiem jabit atvértiem ari pret citiem gimenes locekliem un tuviem draugiem, Kuri ir
ieintereséti bérna izglitiba (vecvecakiem, krustvecakiem, radiniekiem utt.).

Ievadraksts komanda:

- Liliana Turturoiu;

- Oana Botirca;

- Mirela Catrina;

- Daniel Serafimescu;
- Dan Turturoiu;

- Constantin Branzaru;
- Lelde Jekabsone
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